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Editor-in-chief
Carolyn Noble, PHD

Welcome to Social Dialogue Issue 23
This issue on Social work through a black feminist lens came about as a result of several Black
women asking if they could contribute to the magazine and how they could raise the issues of
racism and discrimination they face as social workers. This edition by women authors from
Nigeria, USA, Australia, Ghana, Italy, Japan, Canada, Puerto Rico, The Americas, Brazil and Liberia
provides a vehicle to hear more about the deep-rooted history of racism towards women across
the globe.
In the spirit of the world-wide Black Lives Matter activism which managed to reignite collective
resistance to the ongoing issues that systematically and disproportionality impact black
communities across the world, this edition of social dialogue draws attention to the intersection
of gender, race and violence. It also invites communities to listen to these women voices and
continue to work towards a racial and gender-based justice in our social work practice.
Thank you to all the contributors to this edition. Enjoy!

Black Women Social Worker video links
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Guest Editor
Tracy B. E. Omorogiuwa,
Senior Lecturer, University of Benin, Nigeria.

Black feminism: Mapping the
discourse in contemporary social
work education and practice in Africa.
Black feminism reflects a solicitous attempt to reimagine and repurpose the
feminist discourse from the predominantly White woman influenced lens to a
more robust and non-discriminant perspective. This accommodates the
challenges as well as amplifies the voices of Black and other Minority Ethnic
(BAME) groups around the world. Although gaining traction and currency in the
West, the Black feminist movement has now evolved into a global status,
attaining significant global coverage with issues of women liberation and
empowerment being the foremost agenda. As will be thoroughly discussed in this
issue of Social Dialogue, to the effect that women undergo multiple constraints
and bottlenecks, rightly at the root of the Black feminist dialogue is patriarchy.
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Patriarchy, as a deeply embedded practice in many cultures around most of the developing world,
has spurred and maintained the feminization of poverty, social exclusion, political segregation and
economic deprivation and inequality, as well as sociocultural subjugation. As a predominantly
patriarchal society, women in Africa have been systematically constricted that issues centering on
gender inequality and women empowerment are often gazed with suspicion by the dominant
cultures which have long benefited from the egregious system and long kept women and their
aspirations under ruthless control. Multiple national and regional data depict women and girlchildren as being at the base of the pyramid in all human development indices, ranging from
political participation to economic integration to sociocultural inclusion to financial independence
to inheritance rights to land tenure appropriation, and to educational enrollment among many
other measures. All of these issues pose legitimate concerns to the social work profession given
our longstanding insistence on the liberation and empowerment of marginal and silenced groups
such as women to meet their expectations and achieve their aspirations. Consequently, advancing
women issues via the lens of Black feminism is a professional imperative for which all social
workers must be actively involved regardless of practice orientation.
Pointedly, social work education in the continent has been slow in incorporating Black feminist
ideals in our training curricula. Co-opting the paradigm into our professional curricula would
enable student social workers to come to terms with the intersections of challenges limiting
women potentials. Arising from the dearth of a feminist lens in our daily professional action, our
practice have been inundated with therapeutic or residual interventions at the expense of
pressing macro or systemic issues that have continued to perpetuate the denigration and
indignities of women.
Therefore, this issue of Social Dialogue will be of utmost prioritization and interests to readers,
educators- as conveyors of knowledge and skills- and practitioners. This is because it unmasks
demonstrable and feasible strategies, resulting not only to the integration of Black feminist ideas
into our overly skewed and deficient curriculum. It also uncovers methods that could prove
instrumental to challenging the broad range of developmental-allied issues that have long been
under the stranglehold of dominant but discriminatory groups and norms. I commend the
esteemed contributors of this special issue Social work through a black feminist lens as well as the
Editor in Chief, Carolyn Noble for her enriching efforts.
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Guest Editor
Irene Gyane MSW, Behaviour Support Practitioner

The essence of Black Feminist Thought remains different from “conventional”
feminism. This is because the latter does not capture the experiences of women
and other marginalised groups who do not fit the white, middle-class
demographic. Black women continue to occupy a patently unique space in
society where they are marginalised not only based on their sex but also class,
race, age and ethnicity among numerous other social categorisations. In
addition, they face constant pressure to choose between their identity as
women and their racial identities and also endlessly battle pressures to confirm
flawed societal stereotypes in contrast to the identities formed from their
unique and diverse upbringings.
In this issue of Social Dialogue, the submissions address Social work through a black feminist lens
most of which reflect Kimberlé Crenshaw’s concept of Intersectionality and explore ways in which
racism, sexism and classism are conterminous in diverse contexts across the globe. Eradicating
exploitation, marginalisation, powerlessness, cultural domination and violence that black women
experience is key to liberating them from the multiple levels of oppression they face. Also,
understanding social work from a black feminist perspective is crucial to recognising the stark
limitations of Eurocentric views and assumptions of the black community and the developmental,
health and socio-economic consequences this engenders. Hence, comparing and defining
oppressed groups by Western, white, middle-class standards worsens oppression and lead to
constant failure of black communities to reach Western standards of development.
Contributors also address several other important and interesting topics and offer social workers
the opportunity to locate themselves in this global issue and map out how to make positive impact.
This issue is particularly unique not only because it addresses an often disregarded but important
concept, but also because we get to know about personal and professional experiences as well as
observations of black people working in practice, academe, policy and activist organisations and
how their resilience and passion drives and sustains their work and hope for a better world.
I commend all the contributors and fellow editors for their excellent and meaningful submissions.
A special thank you to Carolyn Noble, Editor in Chief for seeing the need and urgency to share this
platform to highlight and explore the issues, contributions and challenges of Social Work through
a Black Feminist Lens.

Resources
#SayHerName-The African
American Policy Forum

Demarginalizing the
Intersection of Race and Sex
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The Urgency of
Intersectionality

PRESIDENT:
Prof. Annamaria Campanini, President,
International Association of Schools of
Social Work (IASSW)

President’s report
Dear Colleagues,
We are still living in a very difficult period. The COVID 19 pandemic is affecting
many countries around the world and some of them are going through the
second wave of contagion. Difficulties in facing this pandemic are increasing.
Social work, in its different components, professional and academic, has been
and still is at the forefront with an incredible engagement.
We have received a lot of information about what social work academics, researchers, students
and practitioners have been doing to safeguard the health and well-being of the communities
during this pandemic, but also how teaching and learning methodologies have been innovated
using online tools.
A comprehensive and interesting document has been edited by Lena Dominelli and others,
collecting 16 reports from different countries and a very extensive addendum from China.
In this difficult time, our team has worked very hard to accomplish the task of defining the next
ten years’ Global Agenda and I’m delighted to announce that the document has been published by
the three organisations at the beginning of this month.
As President of IASSW I'm really pleased that the GA process launched in 2010, during the Hong
Kong conference, has now become a global movement. The 4 pillars of the past Agenda have been
the focus of many different activities during the World Social Work Day; the regional
observatories have prepared the reports at the end of each two years (you can read it on our
website) and academics have introduced in their teaching and research many elements of the
Global Agenda.
During the past months, IASSW has conducted extensive consultation through our regional and
national bodies and I'm glad that the IASSW members of the task force led by Abye Tassé, Angie
Yuen and Antoinette Lombard, have offered an important contribution to the work.
They have collected results of fruitful discussions, although it has not been possible to have a
specific momentum during the Rimini conference as originally planned.
The general frame "Co-building social transformation" expresses a recognition and a commitment
to celebrating the strengths of all the people and promoting their active roles in leading
7

sustainable development. The three international organisations are engaged in working together
to co-design and co-build thriving communities and societies for people and the environment,
fostering the active participation of all voices, particularly those often marginalized.
The role of the social work in advancing and creating new platforms and spaces for all people is of
paramount importance for developing social agreements between governments and the
populations they serve, to facilitate universal rights, opportunities, freedom and sustainable wellbeing for all people nationally and globally.
The Global Agenda is composed of five themes (a theme every two years) for the next decade and
the choice of Ubuntu, as a first pillar, is especially timely at this juncture because of the global
socio-political tensions heightened by the COVID-19 pandemic.
A new process will be developed for articulating the four other themes and I look forward to the
collaboration of the social work community, especially those from social work education, to
participate in this process and to strengthen social solidarity and global connectedness through
our joint effort.
I want to end my notes with two important pieces of information.
Due to the difficult situation related to the COVID19, we have been forced to cancel the Rimini
IASSW and ICSW conference - “Promoting Human Relationships: Bridging the future!”
(www.swesd2020.org).
We don’t want to lose the richness of the contributions that we have received (more than 1000
abstracts had been accepted), as well as the keynote speeches included the “Eileen Younghusband
lecturer” (Prof. Angelina Yuen) and Prof. Leila Patel as recipient of the “Katherine Kendall
award”. We are working on a plan to make it possible to share knowledge and experiences that
are present in all these contributions.
Finally, the IASSW Elections have been concluded and results announced at the online General
Assembly on Monday 13th July and published on our website. Personally, I want to thank you all
for trusting me and I hope to be able to fulfill my role to your expectations during this mandate.
I want to welcome Barbara Shank, re elected secretary, and I’m sure that our strong cooperation
will continue for the next 4 years. Furthermore, I welcome the newly elected members at large:
Alexandra Mustafà from Brazil and Jessica Jönsson from Sweden and I express my gratitude to
Ute Straub and Faisal Aziz for their contribution to our Association.
I wish good health to all of you and your loved ones and hope that we will go through these
challenging times while maintaining our supportive engagement towards our communities.
In the meantime I congratulate all the contributors to this latest edition of social dialogue which
has some wonderful articles on looking at social work through a black feminist lens.
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Patrina Duhaney, PhD
Faculty of Social Work,
University of Calgary,
Canada

Centering
Black
Feminist
Praxis in
Academia
Abstract
The current social and political climate have contributed to a resurgence of
conversations related to systemic racism, in particular, anti-Black racism.
Scholars and activists emphasize the significance of advancing theorizing that
focuses on the ways in which race and racism characterize and impact Black
people’s lives. While the social work profession aims to promote social justice,
current theoretical frameworks remain ineffective in articulating Black women’s
unique experiences within and outside of academia. Thus, social work remains
complicit in upholding eurocentrism, western ways of knowing and white
supremacy in institutional policies, practices and procedures. I draw on current
scholarship to interrogate the ways in which Black feminisms and pedagogies
help delineate Black women’s subjugated identities of race and gender in
predominantly white institutions. I offer several strategies educators can utilize
to effectively integrate Black feminist pedagogies.
Introduction
Over the past several decades, there has been increased efforts from Black women activists and
scholars to confront and eradicate the multiple oppressions Black women experience. However,
the growing social and political unrest following copious police brutality and killing of Black
women and men coupled with everyday experiences of anti-Black racism have heightened the
need for immediate interpersonal, institutional and systemic transformation. Within academia,
institutions must give account for their complicity in reinforcing whiteness and white supremacy.
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Yet, structural inequalities remain pervasive across universities. There are built-in mechanisms
within institutional processes that promote Eurocentric ways of knowing and maintain dominant
pedagogical practices. For example, the manifestations of racism are deeply rooted in hiring
practices. Black women are disproportionately underrepresented and continue to face a number
of inequities which complicate their precarious positionalities (Henry, Dua, James, Kobayashi, Li,
Ramos & Smith, 2017). In fact, their mere existence often appears as tokenistic attempts by
administrators to create an illusion of diversity. The contributions of Black women remain largely
obscured, devalued or erased in the curriculum and various bodies of literature.
They often navigate hostile and racially charged environments and struggle to gain legitimacy. In
particular, their place in the academy is overshadowed by immense institutional power, where
their knowledge is questioned, and authority challenged by colleagues and students (JohnsonBailey & Lee, 2005). Yet, there is little or no formal institutional support to acknowledge and
address these issues.

Black social work: personal story
The social work profession is also implicated in endorsing colonialism and nurturing whiteness
(Badwall, 2014). This marred colonial history has shaped social work practice and education while
normalizing and perpetuating racism. Although the social work profession aims to advance a
social justice agenda by implementing different strategies to decolonize and indigenize the
academy, it has yet to fully embrace other epistemologies that are not centered on whiteness.
Consequently, the minimization or erasure of Black women’s voices legitimizes and reinforces
Eurocentric epistemological ways of knowing. Advancing theorizing such as Black feminisms and
Black feminist pedagogies is beneficial in contributing to transformative learning in the classroom
and beyond. In this article, I will first situate myself in relation to the topic. Then, I will provide a
brief overview of Black feminisms and Black feminist pedagogies which are advanced as viable
tools to raise critical consciousness in the classroom. I offer several strategies educators can
utilize to effectively integrate Black feminist pedagogies.
As a Black woman, I have witnessed the ways in which Black women’s experiences are often
ignored, misrepresented or misconstrued within academia which reinforces negative stereotypes.
I have also experienced how my raced and gendered identities influence how I navigate spaces
that construct my black body in particular ways. Advancing theories that speak to Black women’s
realities and debunking these negative stereotypes are necessary. Black feminisms are beneficial
as they inform my research and teaching while validating and amplifying my contributions as a
Black woman. Centering marginalized epistemologies allows me to problematize the construction
of dominant knowledge, notions of knowledge, the validity of knowledge and the interests that
are served through knowledge production.
Black feminisms emerged during the 1960s in response to the erasure and subjugation of Black
women’s contributions by white feminist movements (Arya, 2007; Taylor, 1998). However, some
scholars have traced its origins as far back as slavery in the United States (Mills, 2015; Rodgers,
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2017). Black feminist scholars argued that dominant conceptualizations of Black women were
ineffective in articulating their politicized group identification (Simien, 2006). Through theorizing,
Black women attempted to escape and oppose social injustice and dominant ideologies (Collins,
2000). During this time, the invisibility and underrepresentation of Black women in other facets of
society including, health, social science, education, scholarship etc. was also evident (Pereira,
2015; Taylor, 1998). Although there are “differing epistemic positions and politics” (Henry, 2005,
p. 90) associated with Black feminisms, they are guided by several key principles. Black feminisms
position Black women’s experiences at the centre of analysis while bringing awareness to the
multiple and simultaneous oppressions they experience (Lindsey, 2017). A central component of
Black feminisms is an emphasis on Black women’s multiple and intersecting identities (i.e. race,
class) (Crenshaw, 1991). As an analytical category, it explores the various manifestations of power
and how these shape women’s understanding and conceptualizations of their experiences
(Hurley, 2007). Informed by the key principles of Black feminisms, Black feminist pedagogies
advance and challenge traditional/mainstream pedagogies, content and processes, examine
power relations in and outside of the classroom and aim to create liberatory and emancipatory
learning environments.
Integrating Black feminist pedagogical approaches can be informative and transformative while
fostering a deeper understanding of the plight of Black women. Through these pedagogical
approaches, students will be better equipped to grapple with concepts and perspectives that may
be unfamiliar to them, interrogate their own biases and learn tools to contest dominant
ideologies. However, there are a number of competing factors that affect the extent to which
educators can effectively integrate Black feminist pedagogies within the classroom; 1)
institutional and departmental support; 2) educators’ positionality and knowledge; 3) classroom
structure and dynamics; and 4) students’ willingness to engage in consciousness raising activities.
I offer several strategies that educators can utilize to address some of these issues. The strategies
offered are not intended to be prescriptive or exhaustive but provide useful tools that could be
integrated not only in social work but across various disciplines.
Structural inequities can be mitigated by an appreciation and integration of other ways of
knowing such as Black feminist pedagogical approaches. Institutions that recognize the
significance of amplifying Black women’s voices, experiences and contributions are more likely to
dedicate resources and supports to build an effective program. However, in the absence of its
inclusion, educators should recognize that the inclusion and exclusion of certain materials is a
political act (Johnson-Bailey & Lee, 2005). Therefore, if a course on Black feminisms is not part of
the curriculum, educators must be intentional about integrating readings/assignments and
activities that align with Black feminist pedagogies. These should reflect the heterogeneity of
Black women’s experiences and may include, music, poetry, movies, books, articles and social
media.
An educator’s positionality and knowledge also shape their approaches to teaching and the ways
in which students learn course content. In particular, Black women’s gendered and racialized
identities position them differently in relation to white men and white women (Perkins, 1993).
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They often face significant “resistance” in the classroom where students challenge their
knowledge and authority. Teaching liberatory and emancipatory pedagogies can be emotionally
taxing for Black women. Yet, this expression of political activism in the classroom can be
rewarding in so many ways for students and educators. Although, seldom celebrated, Black
women’s lived experiences of racism, sexism and other forms of oppressions not only inform their
perspectives within and outside of the classroom but add to their credibility and commitment to
advocate for change while promoting social justice.
Tensions and challenges are inherent in all classroom settings. However, classroom dynamics may
further exacerbate difficulties in the classroom. Specifically, a classroom that is homogeneous or
predominantly white may pose different challenges than a classroom that is predominantly
racialized. Many students have been exposed to predominantly Eurocentric perspectives. It is
important that educators create a learning environment where students are viewed as mutually
responsible for the development of a learning community” (hooks, 1994, p. 167) where educators
and students can learn together. Although significant responsibility is placed on educators to
ensure a positive learning environment, educators must debunk these traditional practices and
co-create spaces to tackle issues as they arise. Regular feedback from students should be
encouraged where they can “critique, evaluate, make suggestions and interventions” (hooks,
1994, p. 168) regarding course content and their experiences in the classroom.
Students’ willingness to engage in consciousness raising activities may pose significant challenges
for educators. Many students may not be receptive to discussing the intersections between race,
class and gender for a number of reasons. Educators must not shy away from these discussions. As
hooks (1994) states “commitment to feminist politics and Black liberation means confronting
issues of race and gender in a Black context” (p. 96). Educators should take the necessary steps to
prepare students for difficult conversations at the onset of the course and provide them with the
language to theorize and make meaning about their own experiences and the experiences of
others. Educators should provide students with a plethora of case examples, scenarios and critical
reflexive assignments. Students should also have plenty of opportunities to engage in reflexive
thinking to help them make connections to broader social issues. It is also important to emphasize
that Black and other racialized students may experience emotional burden or trauma in the
classroom (Ringrose, 2007). Some may have a desire to validate their experiences, educate their
peers or even contradict deep seated assumptions about Black people. Thus, educators should
create space where they can appropriately attend to the psychological burden of Black students.
Black women face an upward battle in institutions and broader society where they are
undervalued and relegated to the margins. Images and representations of Black women continue
to re-enforce and re-inscribe white supremacy (hooks, 1992). In fact, these stereotypical images
support and maintain the oppression, exploitation and overall domination of Black women.
Baseless claims of a post-racial or colour-blind society are contested by critical scholars who
maintain that conceptualizations of race continue to negatively impact Black women. Therefore,
we must confront and dismantle whiteness and white supremacy on multiple levels.
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Furthermore, Black women’s experiences must not be an afterthought or remain on the periphery
in academia. They must be centered in discussions to better understand the ways in which Black
women’s intersecting their identities coupled with racism frame their experiences. Black feminist
pedagogies offer critical insights into challenging dominant ideologies embedded in academia.
Effectively integrating Black feminist pedagogies in the curriculum requires acknowledgement of
Black women’s voices, experiences and contributions. The integration of Black feminisms must
also extend beyond the curriculum and be intentionally infused in research, scholarship and
practice. By focusing explicitly on the experiences of Black women, Black feminist pedagogies
provide a useful framework to help Black women create their own knowledge, validate/honour
their experiences and provide an analytic to understand their experiences.
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Professor of Social Work,
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bell hooks bio of black
feminist's
contribution
to critical
pedagogy
bell hooks at the New School discussing transgressive sexual practice,
10 October 2014 Alex Lozupone (Tduk), CC BY-SA 4.0, via
Wikimedia Commons

Abstract
In this article I summarise key educational ideas of a black woman feminist
activist - bell hooks. Her influence on black feminist educational politics remains
a significant contribution to empowering the education of black students,
especially women students facing dual discrimination based on gender and
race. Her scholarly works on educational practices capsulate her ideas of antiracist, anti-colonial, multi-cultural and critical and feminist pedagogies; ideas
that are extremely relevant to social works' desire to teach critical thinking and
to foster transformational learning for current and future social workers.
Early life
From her early career hooks wanted to become a critical thinker and writer. The seeds were sown
in her primary school years growing up in the American south where she recalls the empowering
experience of being educated in an all-black school. Her black women teachers were committed
to nurturing intellect so that the students would become scholars, thinkers and cultural workers.
She learned early that her devotion to learning, to find an authentic voice to a life of the mind was
14

a counter-hegemonic act, a fundamental way to resist every strategy of racist colonialization that
existed at the time (hooks, 1994, 2003). The teachers were there to guide the students and show
them the way to freedom. For her, experiencing the classroom as a place of ecstasy and pleasure
was a revolutionary pedagogy that was anti-colonial in practice because it was rooted in antiracist
struggle. It was where she first learnt to experience learning as revolution (hooks, 1989, 1994).
Despite the positive experience of her early education hooks was confronted by the constraints of
her race, gender and class in what she calls the 'apartheid South'. In the quest for a writer's life she
quickly realised that this path required her to enter academe, to become a teacher herself.
Moving from an all-black educational setting to a de-segregated, predominately white College
and Graduate school she found that her teachers merely exultated the upper-middle class values
and social norms of the white supremist patriarchy (hooks, 1994, p.49). De-segregation school
meant responding and reacting to white folks. Education, she found was reinforcing domination
rather than the empowering experience of her early school years. She quickly learnt that
attending College, rather than a 'paradise of learning' was a place where students were to learn
obedience to authority; where teachers viewed black students as inferior and incapable of
learning (hooks, 1994, p.2). In particular, she writes that graduate college was experienced as a
prison, a place of punishment and confinement rather than a place of promise and authority. As a
Black American woman in prestigious (white) colleges (she attended four) she was made to feel
that she was not there to learn but to prove she was of equal value to the white teachers.
Furthermore, she found that knowledge was not contextualised within the framework of black
student lives but that lectures, textbooks, curricula and personal experience only reinforced
negative stereotypes about Black Americans.
During her studies she encountered bored teachers and bored students contrasting with her
desire for knowledge, engagement, with learning as a place of wonderment and imagination. Gone
was the messianic zeal to transform student minds and selves she experienced as a young student.
Knowledge was sharing of information without a critical lens. She was to learn obedience, that too
much eagerness from her and her Black students could easily be regarded as a 'threat to white
authority'; while their non-conformity was viewed as a way of hiding their inferiority or
incompetence (hooks, 1994, p.3). The curricula, she argued, had no relation to the way people
lived, especially those who were marginalised, oppressed and discriminated against. Conformity
to the status quo of 'white, mostly male authority and privilege' was the norm; to her utter dismay
she found that education was not about the practice of freedom but merely to reinforce
domination (op cit, p.4). Being constantly confronted by biases which hid undercurrents of
discrimination and exclusion meant that her adult learning experiences were undermined. Not
defeated by her experiences and the feeling of stress coupled with the ever-present boredom and
apathy she used these emotions and experiences as her inspiration that learning could be
different!!

Academic endeavours
While the1960s and 1970s were heralding a climate of radical change proclaiming the rise of
equality and democratic education hooks found that in reality and in the classroom old hierarchies
15

of class, gender, race were untouched by the radical politics of the time especially for Black
students who had to traverse the ambiguity of aspiration and reality. While she wanted to become
a teacher to help students become self-directed learners, she found that the abuses of power
were still in place and the challenge for her was how to address it.
Against the odds she gained be BA in English Literature at Stanford (1973), MA at University of
Wisconsin (1976) and PhD at UCLA (1983) and a teaching position at Yale. These academic
achievements did not eliminate the racist, elitist culture of education endemic at the time or her
experiences of discrimination nor did it damper her love of learning nor undermine her love of
teaching which she continues to do today (Wisnesky, 2013).

Teaching career
It was serendipitous that her first teaching job was in a feminist classroom and on black women's
writers from a feminist perspective which enable her to begin her exploration of pedagogical
paradigms to critique the boundaries of current academic practices and expectations. Thanks to
women studies programs that emerged across the college campuses in the 1980s and 1990s
feminist classrooms were the only place where pedagogical practice was 'allowed' to be
interrogated. Students could raise critical questions about pedagogical processes where it was
'safe' and almost expected.
In this teaching space she began to explore a blueprint for her own pedagogical practice.
Encountering Paulo Freire, she found a mentor, a guide, 'someone who understood that learning
could be liberatory, (Freire, 1972, 1974, 1994). Black feminist and abolitionist Sojourner Truth,
Civil rights leader and community activist Martin Luther King, Jr. and Buddhist teacher, Thich
Nhat Hanh were influential in helping weave her ideas to formulate a blend of critical pedagogies.
From Freire she adopted his critical thinking and reflection (conscientisation), and his concept of
banking (memorising and regurgitating information for later recall). From Truth and King Jr. she
incorporated community and politics of hope and Hanh a sense of spiritualism and teaching as
healing practice to develop classroom communities that 'cultivate engagement in authentic
learning whose purpose is to transgress the class, sexism and racist boundaries' imbued in the
education system (Brosi & hooks, 2012).
It was not a smooth journey. hooks' initial attempt to create and sustain a learning community met
with strong resistance. Students did not want to learn new pedagogical practices, did not want to
be in a classroom that differed from the norm; transgressing boundaries was frightening.
Introducing the notion of pleasure and excitement, making room for spontaneous eruptions of
thought, to challenge the current student teacher hierarchical arrangements, to challenge their
reliance on expert knowledge, to challenge white privilege and to make this critique fun was
considered, by her students a transgression beyond accepted boundaries (hooks, 1989, 1994,
2003, 2010). Erstwhile her non-conformity and scepticism of the educational machine was viewed
with suspicion. A smart, black woman academic was an anomaly in a mainly white college (hooks,
2003, p.97).
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For hooks uniting feminist and anti-racist theory with practical application has been a challenge.
Much of the academic theorising about feminism and anti-racist discourse is complex and exhibits
a class bias since the ideas and critiques have little relationship to the lived experiences with most
women and 'black folks', particularly those who come from marginalised groups, many of whom
are illiterate and lack access to higher education. Similar to Freire's literacy campaign in Brazil in
the 1960s before the Junta came to power, hooks was a fierce advocate for literacy classes in her
community which she regarded as the biggest impediment to education for most black students.
This lack of access excludes many from contributing to political, academic, scientific and
intellectual life. To address this lack hooks adopted a non-conventional scholarly format in her
writing style motivated by the desire to be as inclusive as possible; to as many readers as possible
(hooks, 2010).
Her use of the vernacular speech, languages other than standard English was a key pedagogical
tool and valued for its diversity and inclusiveness. To be inclusive and non-elitist her scholarship
includes essays, stories, interviews and conversations, self-dialogues, testimonials, class lessons
and anecdotes, eschewing formal academic avenues of scholarship. In these texts she discusses
and presents her ideas, always finding a link with her experiences and that of her audience. She is
not fazed by the criticism that her work is not scholarly enough but insists her desire to be
accessible outweighs any criticism from the academy.
Things began to change when she stepped from the formal role of teacher to engage with the
students as intellectuals and foster interaction in the classroom as one of mutual engagement. For
the educational experience to be authentic, she argues it should help students become 'whole'
human beings, striving not only for knowledge but knowledge of how to live in the world; to
enable them to 'come to voice' and have their views acknowledged and affirmed (Bauer, 2000,
p.270). Quite a lot more effort is needed to get students to willingly make themselves vulnerable
to challenges, questions and scrutiny especially with students who come from privileged white
backgrounds. While oppressed or colonised students can find a new sense of power and identity
in freeing themselves from the colonised mind, privileged white students are (often) resistant to
acknowledging their role in the domination of others to their advantage (hooks, 1989, 1994).
Here hooks makes the argument that teaching democratically is about empowerment, liberation,
finding and claiming oneself and one's place in the world (2003, p.43). It is about taking the
classroom knowledge into the community and embracing a lifelong commitment to learning and
sharing knowledge. It is about the promise of a more inclusive multicultural curriculum, to
approach teaching as an art form, a vocation, an exercise in free speech for all. Teaching can
happen anywhere- in churches, libraries, in homes and bookstores, anywhere people gather
together to learn and share ideas that affect their daily lives. The performative aspect of teaching
can be used to create space for invention, spontaneous shifts and catalyst for drawing out unique
elements of everyone in the classroom. To do this helps create and build a community (hooks,
2003).
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Students and teacher form a partnership and by sharing experiences (good and bad) calls for a
recognition of the experience that is humanising. There is no better place, hooks argues, than the
classroom where students are invited to challenge, to confront and change the hidden trauma of
feeling different or stigmatised. For hooks conveying genuine respect and caring for students
especially those deemed 'other' or 'different' can affirm everyone's' right to self-determination; to
self-actualisation. In moving from the trauma of feeling marginalised or different in a classroom to
experience the power of recognition and respect and to be fully present in a place where all voices
are deemed worthy is education as the practice of freedom and hope (2003, p.103). Education as
the practice of freedom enables teachers and students to confront feelings of loss and restore a
sense of connection. 'It teaches how to create community' not only in the classroom but a feeling
of connection and closeness 'with the world beyond the academy' (op. cit, p.103). For example, the
progressive study of race and gender in the academy had impact beyond the classroom as social
justice movements for race and gender equality changed both the academy and the broader
political stage beyond the classroom. The anti-racist and feminist struggle challenged the way
imperialist notions of white supremacy, of nationalism, patriarchy have created biases in teaching
material and teaching styles, curricula, and other educational material. It requires teachers to not
only incorporate diversity of readings and discussion topics but to teach from ' a standpoint that
includes awareness of race, sex and class' in conjunction with a multicultural curriculum (Bauer,
200; hooks, 1989). This is what she means by creating a community.
Hooks' individual quest to explore the longing to know, to understand how life works and adopt a
critical black feminist and anti-racist lens in the search for authentic educational experience has
influenced social wok education where feminist and anti-racist perspectives become a pedagogy
informing its practice.
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BLACK LIVES MATTER: a reflection
Abstract
This article presents the hypothesis that structural racism is one of the greatest
expressions of inequality in the world today, especially as a political and
ideological practice by ultra-neoliberal and conservative governments. In this
article we discuss a movement to combat racism in Brazil and the Americas,
which emerged after the Durban Conference (2001). Currently, police violence
against poor black youth legitimizes the state's Hobbesian and alienating
attitude, promoting constant insecurity and fear in the lives of black women,
mothers and grandmothers who fear for the lives of their children, nephews and
grandchildren, constituting psychological and physical violence for them. In
conclusion, we can see the reaction of these women, through protests in
demonstrations with slogans such as "Black lives matter", of great importance in
the USA and in the mobilizations of black Brazilian women.
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Introduction
This article aims briefly presents the legal achievements of black and female segments of society,
especially identifying the aspects that have helped confront political power by the far-right
governments in social democratic governments. These governments that have assumed an ultraneoliberal and authoritarian character with a neo-fascist and neo-Nazi matrix, configuring a racist
and violent modus operandi, against the working class are being challenged by black women
especially in Brazil and the Americas.
In Brazil, racism has left irreparable traumas in the lives of black people. According to the data
collected by IPEA (Institute of Applied Research and Economics), blacks and browns account for
the vast majority of the Brazilian population, but even so, they are the ones who suffer most from
gender and race inequality. Half of this black population is made up of women who suffer from
double discrimination, racism and sexism. Black women are the most affected when it comes to
maternal mortality, domestic violence and also obstetric violence. According to the Atlas of
Violence (2018), the homicide rate of black women was much higher than that of non-black
women - 5.3 and 3.1 respectively, which demonstrates the great vulnerability of these women and
how strongly their lives are linked to systemic racial discrimination.
The data demonstrate how much the violation of rights is
present in the lives of all black people since historically the
white population of the country has privileges over black
people due to the myth of racial democracy installed by the
white bourgeoisie in an attempt to not be responsible for
the consequences of this historical past. The myth of racial
democracy arises after abolition and the colonial ideal of
Brazil as a territory that has overcome racism and that
there is racial equality between the three races. The data
shows how contested this theory is as there are several
rights violations that affect black people, especially women
and lack of reparation polices to redress this inequality.
Women's March, Copacabana, Rio

Angela Davis, a key author on black feminism focuses her
studies on the intrinsic relationship between class and race,
rescuing the roots of the slave system in which blacks were
seen only as a profit unit, a commodity to be exploited,
having an extremely dehumanized life, especially when it
comes to black women. From Davis' analysis, we can say
that, man's domination over man, since Antiquity, in
Mesopotamia, based its class oppression on race, by
dominating its aesthetic, economic and political-cultural
superiority over those differentiated from them by race and
gender.
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Sueli Carneiro, a philosopher, writer and activist of the Brazilian black movement and founder and
current director of Geledès - Instituto da Mulher Negra argues that racism is embedded in the
structural relations in Brazilian society and its resistance has been made through the struggle of
the black movement to bring citizenship to black Brazilian people. This movement was given
impetus after the IASSW Durban conference (2001), from which several public policies were
created, and governmental actions were spearheaded to combat racism, such as SINAPIR
(National System for the Promotion of Racial Equality) and others.

Racism today
In Brazil, before this date, the Citizen Constitution of 1988 prioritized the social rights of black
people and the following year (1989), the Lei Caó defined racism as an unspeakable crime.
However, this law was insufficient to promote a status of racial equality in Brazilian society, and
the black movement, led mainly by black women, actively participated in the Durban Conference
(which had as its main merit the awareness of the myth of racial democracy). From the point of
view of combating racism, the policies and initiatives that were adopted in the Lula and Dilma
governments that came after the Durban Conference (2001), in South Africa was a significant
development. Measures to combat racism such as: creation of SEPPIR (Secretariat for Policies for
the Promotion of Racial Equality), PNPIR (National Policy for the Promotion of Racial
Equality),were all introduced in 2003. Further, Affirmative Action policies were adopted and, in
2010, the Racial Equality Statute was created, and quota policies were adopted, especially for
vacancies in public universities. Author Sarita Amaro (2015) analyzes the positive impacts of
affirmative action in Brazil, emphasizing the quota policy on access to higher education, which is
one of the main and most effective policies to combat structural racism in the country. Indeed she
argues that the positive impacts of affirmative action in Brazil, especially those that emphasize
the quota policy on access to higher education is regarded as one of the main and most effective
policies to combat structural racism in the country.

George Floyd's death - 25 May
2020

Affirmative action policies emerge to repair gaps left by slavery in
the country, which left blacks to fend for themselves without any
policy that would insert them into society. According to Sarita: The
premises of affirmative action are the recognition that historically
excluded segments, due to culturally ingrained prejudices, should
receive different treatment in the promotion of social justice since
without this they are deprived of effective citizenship that is
perpetuated and constitutionally guaranteed. (AMARO, 2015
p.100). The 21st century is marked by several conquests for the
black population, but also by several tragedies caused by police
violence, whose brutality caused the death of men like George Floyd
(murdered by a policeman in Minneapolis in the United States) and
whose death resulted in a wave of protests in the country and in the
world. Similarly, in Brazil, on July 12, a black woman had her head
trampled by a military police officer in the south of São Paulo. This is
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one example of the violent actions that explains how the Brazilian military police operate (with
immunity) as apparatus of the racist and authoritarian state.
Although in Brazil, the genocide of young blacks affects mostly men, it still has dire impact on
black women whose lives are marked by the fear of losing their children, partners and family
members because of racial violence. We can conclude that the lives of these women are closely
linked to loneliness and fear, and this type of psychological violence is yet another facet of racism.
In this respect, the data produced by the Atlas of Violence (2018) updated the scenario of racial
inequality in terms of lethal violence in Brazil and revealed that the risk of a young black man
being a victim of homicide in Brazil is 2.7 times greater than that of a young white man. The
Brazilian Public Security Yearbook of 2015 and 2016 shows that, of the number of deaths as
result of police action, 76.2% are black.
The conclusion is that racial inequality in Brazil is expressed in a crystalline way with regard to
lethal violence and security policies. Blacks, especially young black men, are the most frequent
homicide profile in Brazil, being much more vulnerable to violence than non-black youth. In turn,
blacks are also the main victims of police lethal action and the predominant profile of the prison
population in Brazil. In order for us to reduce lethal violence in the country, it is necessary that
these data are taken into account and subject to deep reflection. It is based on evidence such as
these that effective violence prevention policies must be designed and focused, guaranteeing the
effective right to life and security for the black population in Brazil. (IPEA, 2018, p. 40-41).
The fear of losing family members, due to police violence, reveals an awareness of the dimension
that racism they are exposed to. This phenomenon expresses the level of alienation in which the
black population in general is immersed: whites with their apparatus of power, in capitalist
societies, feel "owners" not only of the product or of the workers' work process, but feel like
owners of the very life of the black people. It is an attempt to update the mentality and practices
of slavery. It is the mentality that prevails among emperors such as Leopoldo II of Belgium who
committed such atrocities and cruelties with blacks in the Congo, who went from cutting off the
hands of black children to opening holes in the lips of black people to put locks there.
These acts reveal the extent of alienation that a police act involves, to the point of murdering a
person, or carrying out a massacre in a slum or isolated community, randomly murdering black
and poor people, justifying their actions by saying that it is an action against drug trafficking. It is
worth examining the meaning of actions and what goes through the subjectivity of these
policemen. We believe that this mechanism expresses the intentionality and the need for power
over the other, from man over man, the need to feel superior and to have the power and control
over the lives of others. This is not an expression of a natural instinct for dominance, but it is
apprehended by the training process received, through ideology, which spreads discrimination
and demonization to the point of justifying the action of dominance over the other that
characterizes capitalist society. In reality, these are theories elaborated by organic intellectuals of
the bourgeoisie to legitimize their false superiority and the need to subjugate in order to
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institutionalize the practice of prejudice and discrimination that materialize in the form of
murder. Among these theories, the Hobbesian of the Leviathan State and the imposition of
violence stand out as if it were necessary to maintain order and avoid the war of all against all. In
order to subdue someone, it is necessary to humiliate them to the extreme, make them lose their
identity, make them suffer to the point of losing the taste for life, so domination is installed and
institutionalized for others who, by watching the suffering of those who suffer, can take two
actions: submit to domination or be indignant and react with dignity to that demeaning act.

Protest of mothers in Goiania - Brazil
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It is in this perspective, that black women decided to
protest to prevent this abominable act from
continuing, to denounce its illegality, its wickedness
and antiquity, its absurdity. Brazilian and North
American black women protest, in marches, such as
those that took place in Minneapolis, USA, Goiânia
and Rio de Janeiro, Brazil, to give visibility to the
monstrosity of acts of suffocation, massacres,
invasions of households, finally the extermination of
black people. They shout "Black lives matter"
because they want to make their fellow citizens see
the perversity of racism, Nazism and fascism that
underlie the racist practices of police officers and the
discriminatory acts of far-right governments. With
this slogan, the Brazilian Social Work is in solidarity
with black women against racism, against false
assumption of Brazilian racial democracy and it allies
itself with affirmative action policies to make
everyone see that the life of blacks belongs to every
black and not be vulnerable to gestures of cruelty by
white people or the ideology of white supremacy.
"Black lives matter" and more than that: black lives
belong to black men and women who have the right
to live and to live without the specter of the threat of
death motivated by racism or color prejudice.
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Black Women: The Disrespected,
Forgotten and Neglected Group
Abstract:
Black women are often the forgotten, disrespected, and neglected group. Black
women are the most educated group, lowest paid, overly stressed, overworked,
and overwhelmed. Black women often experience micro-aggression and racial
discrimination within the classroom and in the workplace. Black Social Workers
and Students at PWI (Predominately White Institutions) covertly experience the
"separate but equal" treatment through systemic racial hiring and admission
practices at these institutions. Many Colleges and Universities, social service
agencies and organizations, still teach from a Eurocentric, Anti-black theoretical
social work framework and mindset. Many White Social Workers perceive Black
Women as "Angry," "Non-Compliant," "Problematic," and "Welfare Queens," who
are "resistant to change." Black Social workers can quickly be on the other side
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of the table as clients. We are saddled with mental health stressors, workplace
discrimination, and navigating barriers such as systemic racist policies,
inequality in pay, and promotions. Black Social Workers have limited resources
to provide our Black clients and communities, all while dismantling White
Supremacy and Eurocentric ideologies.
Introduction
Mary Church Terrell, a historical Black American Social Worker, who advocated for Black Women
to be their advocate who fearlessly and tirelessly fought to end racial discrimination, once said
this:
"Nobody wants to know a colored woman's opinion about her status as that of her group. When
she dares express it, no matter how mild or tactful it may be, it is called 'propaganda,' or is labeled
'controversial" - Mary Church Terrell
Black women are often the most disrespected, unprotected, vulnerable, forgotten, and the
neglected group as a master-level licensed Black Social Worker and Black Woman faced unfair
share of lack of resources, support, micro-aggressions, racial discrimination. As a Director of Field
Education and Assistant Professor at a prestigious HBCU, the conscious decision to return to a
predominately Black Institution of higher learning to teach and lead future Black Social Workers.
We have to better equip them with tools and knowledge to dismantle the ideology and institutes
of White Supremacy. To dismantle and undo racism and White Supremacy, Social Workers should
assess and identify the root issue of racism from the micro, mezzo, and macro level.
Addressing Cultural Competence and Generational Mistrust of Whiteness in Mental Health Care
Field To know where a group has been, we have to see what racist and injustice policies and
mental health diagnoses exist for Black Americans. In 1619, Black enslaved people were violently
brought to the United States. Black Women did not have agency over their minds and bodies.
Black Women were raped by their slave-owners, punished by the slave-owners' wives by giving
birth to biracial children, mentally and emotionally tortured. Many slaves were trying to find a
way out through running away or committing suicide because living life as a slave was unbearable.
According to Dr. Douglas Baynton's Research Study: Disability and the Justification of Inequality
in American History, he wrote about Dr. Samuel Cartwright and his slaves' diagnoses. Dr. Samuel
Cartwright, in 1851, claimed that a "disease of the mind" that caused slaves to run away, which he
termed "Drapetomania," struck slaves whose masters had "made themselves too familiar with
them, treating them as equals." "Dysaesthesia Aethiopis," whose symptoms included a desire to
avoid work and cause mischief, was nearly universal among free blacks and a "common
occurrence on badly-governed plantations."
Imagine enslaving people due to the color of their skin? Imagine the untreated mental health
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issues and the effects of generations to come. In Dr. Joy DeGruy's book Post-Traumatic Slave
Disorder she stated the following: "PTSS is a theory that explains the etiology of many of the
adaptive survival behaviors in African American communities throughout the United States and
the Diaspora. It is a condition that exists due to the multigenerational oppression of Africans and
their descendants resulting from centuries of chattel Slavery. Chattel Slavery is a form of Slavery
that predicated on the belief that African Americans were inherently/genetically inferior to
whites. Chattel Slavery is then followed by institutionalized racism, perpetuating injury in the
Black American community.
Black women have been suffering from PTSS and it has been untreated and passed down from
generation to generation. Institutionalized racism perpetuated in the workplace, social service
agencies through White Managers, Clinicians, and racist policies. Black women is used as the work
mule at work, politics, and other areas, and Black Women are the lowest paid and usually, the last
ones hired and the first ones fired.

Black Women as The Welfare Queen
This same ideology has morphed into our social service agencies, organizations, and college and
Universities by White Social Workers and Professors. The term "Welfare Queen" was coined
during the 1970s by White politicians to have a racial group as the scapegoat to blame Black
Women for why everything is wrong with the welfare system and why certain social service
agencies funding should be defunded with tighter restrictions to receive benefits. Martha Miller,
aka Welfare Queen, was listed as a White Woman on the 1930s Census but racially ambiguous,
defrauded by multiple governments and social service agencies of financial resources.
Ms. Miller should have received her penalty instead of pinning Black Women as lazy, scammers,
and Welfare Queens. Researchers, lobbyists, media, and Politicians have stereotyped Black
Women as the primary beneficiaries' welfare benefits despite being the majority in the workplace,
working multiple jobs, and being the primary breadwinner.
"Scholars have shown that the "welfare queen" label is overwhelming used to indicate black
women and that the use of the term leads members of the public to support cuts to welfare. Yet
contrary to the pernicious "welfare queen" stereotype, black people have never been a majority
of welfare recipients, and welfare fraud is exceedingly uncommon. The welfare system has always
been more likely to illegally deny benefits to those who fit the criteria than benefits-seekers are to
commit fraud." (Stern, S)
The struggle of being part of the disrespected, forgotten, and neglected group, we must shift our
attention to our clients and students who are mainly Black Women. Being a Black Woman and
Professor, we must empathize with Black Women, especially those we serve as clients. They are
usually struggling in various areas such as unemployment, COVID-19, food insecurity, housing,
transportation, technology, lack of financial resources to pay for school, and other essential items.
When most Americans catch a cold, Black Americans catch the flu because we live in areas that
lack quality housing, transportation, quality grocery stores, health care facilities, and more. As a
Social Worker, we can easily be the one on the other side of the table as a client, needing
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assistance, especially during the pandemic due to lacking PPE and other resources.
Black Women in White spaces are barely tolerated and rarely celebrate, which causes further
injury when working with Black women and students. Many Black women are tired of being the
work mule at work, severely underpaid, handled aggressively by White Clinicians. Many Black
clients are labeled difficult and non-compliant by non-Black Social Worker. Since 70% of Social
Workers are White, many forego not being culturally competent and inclusive during their
practice. Black Women often go untreated because they fear being abused and labeled as crazy by
White Social Workers. The latter often discuss their low, underprivileged Black Women cases
over cocktails at happy hours at their local suburban restaurants. The lack of cultural competence,
sensitivity, and compassion often occurs on a display that further causes learned helplessness,
racial injury, and more PTSD within Black Women.

Black Women: The Most Educated, Underpaid and Overworked
Black women have been on the frontlines serving as caregivers, the matriarch, providers,
educators, and advocates of the Black Community since our ancestors arrived here in 1619. Black
Women are enrolling and attending Colleges and Universities at record-breaking numbers. Black
Women attend college for numerous reasons, achieve a better life, obtain better-paying jobs, and
help their family members out of poverty.
Black women are the primary breadwinners for their households. Black women are also the
lowest paid with student loan debts and lack of job advancements due to racism on the job. Black
women make up an overwhelming amount of workers in the workplace. According to the
Economic Policy Institute article: Black women's labor market history reveals deep-seated race
and gender discrimination. In 1880, 35.4 percent of married black women and 73.3 percent of
single black women were in the labor force than 7.3 percent of married white women and 23.8
percent of single white women. Black women's higher participation rates extended over their
lifetimes, even after marriage, while white women typically left the labor force after marriage.
Black women are the most educated demographic in the United States. Black women earn 50% of
Associate and Bachelor degrees' despite Black Women being only 12.7% of the female population.
Despite being the part of this illustrious class, Black women are still labeled with negative
connotations due to biases, stereotypes, and being boxed in by White Supremacy. These labels
and negative images furthermore cause racial hiring practices, low pay, and limiting opportunities
even though we hold the most degrees out of women's demographics.
Black women are work mules on the job. Compared to White colleagues, they receive low pay
wages and do the same work - Black Women's Equal Pay Day. While Equal Pay Day is in April, it
takes Black women four more months to catch up. Black women received just 62% of what nonHispanic white men received in 2018, which means it takes the typical Black woman nearly seven
extra months to received what the average white man took home back on December 31.
Bottom line: On average, Black women earn roughly 38% less than white men every year for
doing the same job.
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Creating Accessibility to Quality and Cultural Mental Health Care
We have learned that Black Women are often the sole providers, caregivers, and matriarch of
their families, which causes ongoing and underlying mental health and physical health issues.
While we are busy taking care of others, we often neglect our care due to the busyness of life and
lack of accessible cultural-based mental health care. Culturally, we created a stigma and selfbarrier to seeking help outside of the Black Church, Community, and Neighborhood. Many have a
mistrusting relationship when seeking professional help because 70% of Social Workers are
White and lack the cultural competency to provide a culturally appropriate treatment plan to
provide quality of care. There is no one size fit all treatment care plan.
We have to advocate for Black Social Workers to educate, inspire, and be a change agent within
our own family and sister-friendly circles to create safe spaces for our Black Women to feel
trusting and vulnerable to seek professional clinical help. Black Social Workers must make our
mental health and physical health care a priority to make sure we are holistic healthy to care for
our clients dignified, professional, and ethically.
Black clients, it is okay to seek professional help and no longer suffer in silence. Black Social
workers have to make ourselves readily available to serve our Black clients with dignity, respect,
and professionalism. We cannot allow White Supremacy dismiss and minimize the Black
Experience. Black Social Workers are essential in every Black space client to live and have cultural
and inclusive mental health treatment. Black Social Workers must normalize and make mental
health accessible to all Black people, especially Black Women. Mental Health care is not a luxury
but a survival tool to help Black Women and future generations of younger Black Women to seek
refuge, restoration, and healing.
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The politics of respectability made visible that the only possible reason why a sheriff would snatch a schoolteacher,
Mrs. Amelia Boynton by the collar when she tried to register to vote was because she was black (1965)
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Politics Of Respectability and Its
Impact on the Mental Health Of
People Of Colour
Abstract
The term, politics of respectability was first introduced by Evelyn Brooks
Higginbotham in the Progressive Era to describe the efforts of the black
community through the women's division of the black Baptist Church to rectify
individual behaviour as a strategy for political and social reform (Harris, 2003;
Higginbotham, 1993). What began as a strategy enacted by black elites to "uplift
the race" by reshaping rife negative notions about black people has become
entrenched in our social fabric in a manner that is a burden for black men,
women and children (Harris & Winter, 2014). The imposition of a vilified racial
reputation that has been centuries in the making has led people of colour to
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develop a strategy espoused by respectability politics to socially contest for
their basic human rights- to exist- in racialised and racially-diverse communities.
This article highlights findings backed by research evidence that these
behavioural strategies contribute to the known physical and mental health
disparities between people of colour and their white peers in societies across
the globe.
Introduction
According to research, there is significant psychological stress with strong indicators of
depreciating physical health linked with constant self and social vigilance in preparation for or to
safeguard against prejudice and discrimination among black people. For countless decades,
people of colour, especially those originating from the African Diaspora living in "racialised and
racially-stratified communities like Australia and other predominantly white countries have been
engaging in behaviours that reflect conventional white, heterosexual, Judeo-Christian, middleclass values" as a long-standing strategy to navigate these spheres to avoid or at least reduce
discrimination (Lee & Hicken, 2016). These anticipated and unwelcome societal responses range
from the irksome to the deadly in multiracial settings- the depiction of African Americans'
experiences and those of other minority groups in the United States is a prime public example.
The Black experience is often highlighted in the media and empirical narratives portraying this
group deliberating and engaging in behaviours to back up their legitimate claim to fundamental
rights. That is, the right to live, to access equal education and work opportunities, to move freely
(physically, mentally and emotionally) in everyday social spaces. They resort to these behavioural
strategies to avoid being looked at suspiciously, spoken to belligerently or deprived the simple
right to browse through clothing or food aisle/section without being 'tailgated' and thoroughly
searched upon entrance and exit while other racial counterparts enjoy a contrary experience.

The Daily Black Experience
'Tailgating' is an expression used within the young black community to capture the experience of
being singled out as a black person and closely watched, 'assisted' or followed around by an
employee when visiting a store due to suspicion or to accelerate their shopping experience to
facilitate a quick exit (Lee & Hicken, 2016). The word simply captures the experience of 'shopping
while black'. Young black adults between the ages of 22-38 in a recent report about racial issues
affecting the black race highlighted restraining their personal sense of self and style to avoid
confirming widespread racial stereotypes and to ward off unwarranted attention from the police
(Yi, 2016). Hence, dressing visibly in 'good' clothes and using 'proper' diction serve as a shield that
to some extent is effective in signifying one's difference from the flawed general concept of black
people and therefore, generates social responses that differ from that received when sporting a
less curated appearance and parlance. It is uncommon for black people living in predominantly
white or racially-stratified societies to leave their homes without donning an invisible shield
(psychological and emotional) and a visible shield (appearance adjustment and behaviour to align
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with dominant White norms, dispel Black stereotypes, and avoid prejudice and discrimination)
(Lee & Hicken, 2016).

Black Women in Racially-Stratified Societies
Black women are a group that particularly face refractory challenges in efforts to navigate a
global society that constantly scrutinises and labels them based on flawed historical sexual and
gender constructs. It is a constant struggle for a young black woman, whether educated or not to
develop a healthy sense of self, independent of enduring negative historical notions without being
psychologically nudged into identifying with either or all of these labels at various points of their
lives. Early work done in the late 19th and early 20th centuries by African American feminist
scholars explored the impact of politics of respectability on the lives of black women. Like
contemporary times, black women are most likely to use and be judged by respectability politics in
reference to temperance, cleanliness of person and property, intelligence, frugality, mannerism
and sexual purity (Harris, 2003). Moreover, black women were used to represent the concept of
respectability whose audience was the rest of the wider racial community who needed to be
convinced that black people could be decent and reputable (Higginbotham, 1993). It is worth
mentioning that exploration of the politics of respectability has enhanced scholarly
understandings of racial politics and the existing interpretation indicates that respectability
politics underestimated that the rigid nature of class and racial distinctions within both black and
racially-stratified communities (Harris, 2003).

The Health Consequences of Vigilant Behaviours
The health consequences of vigilant behaviours or living in a fight or flight mode among black
people living in racially diverse settings are evident in national and global statistics. Research
indicates that a significant proportion of black people report no less than three chronic health
problems compared to their white counterparts in the United States (Centres for Disease Control
and Prevention, 2018). Furthermore, a recent study about the mental health risks of young
African migrants living in Australia indicated that this group is ten times more likely to develop
psychosis than Australian-born youth due to either the challenges of adapting to a new country,
the experience of seeking asylum or discrimination (Orygen, 2020). It is also crucial to be aware of
how race intersects with other social constructs: gender, ability, class, age, ethnicity, sexual
orientation, marital status to further reinforce discrimination and increase health disparities
against black people, particularly, black women. Most of them, particularly young adults and black
women resort to coping strategies that may either make to mar the trajectory of their lives such
as overeating, indulging in alcohol and overworking in their professional lives in order to avoid
poverty, gender-related oppression, to rise through class ranks or to prove their respectability to
the wider racial community.
Previous studies also provide strong evidence linking vigilance and wellbeing determined by rates
of hypertension and sleep disorders (Hicken, Lee, Ailsshire, Burgard & Williams, 2013; Hicken,
Lee, Morenoff, House & Wiilliams, 2014). Moreover, evidence-based research indicates that
engaging in vigilant behaviours and thoughts is frequently linked with poor physical and
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psychological health commonly manifesting as cardiovascular problems, depression, anxiety and
insomnia and psychosomatic illnesses.
Considering that vigilant behaviours are upheld by proponents of respectability politics but likely
practiced by the majority of the black community, it is recommended that discussions on the topic
of respectability should reflect on the health impacts of navigating everyday racially diverse
spheres as a black individual or person of colour. Findings also propound that consistently living a
fight or flight existence may be a key factor of the enduring racial/ethnic health inequalities that
exist around the globe. Hence, considering that most black people frequently practice social
vigilance which constitutes a severe health risk, it is likely that they play a role in the
disproportionate rates of health problems between black communities and white ones. In other
words, commitment to vigilant behaviours may be considered a race-related stress trigger leading
contributing to the health disparities between people of colour and non-people of colour, black
women and the white and non-white peers.

Discrimination and the Media
For decades, the media has been inundated with numerous incidents of police violence and
discrimination against unarmed, 'properly' dressed, educated black men, women and children on
which social media has only recently cast more light. These incidents highlight the reasons for, and
additional steps black people have to take to safeguard against negative, unfair treatment (both
minor and life-threatening) in the external world. Concurrently, these incidents give rise to the
question of whether these strategies are at all helpful or effective in evading discrimination,
disrespect or harm (Hicken & Lee, 2016).

Conclusion
In line with existing research and statistics, there is a significant percentage of black people living
with numerous chronic health issues including mental health conditions reflecting the health
inequalities that exist between people of colour and white populations across the globe. It is also
substantiated that a main contributory factor to the disproportionate health gap is the constant
fight or flight existence that most black people engage in to avoid or at least reduce negative
social reactions to their presence in everyday social spaces, deflect baseless police attention and
to safeguard against harm from radical racist individuals and groups. Proponents of respectability
politics, policymakers, social workers, academics, businesses, families and individuals have a
critical role to play in dismantling the unwritten social dynamics that plague the lives people of
colour in their societies and spheres of contact. It is unfair to allow distorted historical notions to
persist in the contemporary world and to leave young black people and women today to carry the
burden of having to strive twice harder and to socially contest for their fundamental human
rights.
Again, each individual is capable of creating positive change in this regard, and it cannot be
recommended enough.
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A Discourse of Females Issues in
Nigeria: Exploring the Place of Social
Work from the Lens of Policy
Advocacy
The cultural and political history of Nigeria is patriarchal, leaving women out of
the main decision-making machinery, confining women to play second fiddle to
men in the society. This age long tradition is indeed an inhibition to the female
aspirational pursuits and how their male counterparts relate with them. Until the
focus on advancing gender value and social justice strategies aimed at
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comprehending and then addressing women’s issues to challenge or neutralise
the male dominated politico-religious traditions in Nigeria are addressed then
the position of women’s place in society remains a problem. Recommendations
for social work education and practice necessary for surmounting the structuralinduced barriers are considered.
Introduction
Social Work as a helping profession is concerned with social equity as it applies to vulnerable
groups. The cultural and political history of the Nigerian State and the various ethnic nationalities
that constitute the State is patriarchal in nature, hence females are considered inferior even in
matters that affect them (Salami, 2018). The institutions on which society runs are therefore
designed to keep females repressed as they are not considered equal to males. The societal
structures that relegate females as subordinates, the attendant difficulties that they are
subjected to needs to be understood while at the same time striving to mitigate the cultural and
political traditions that feed these ideologies that continue to oppress women.
In order to redress this discrimination, there is a need for societal re-orientation toward gender
equity so as to protect women from discriminatory practices and other voices that reduces the
value of the female person. Social work is concerned with female’s issues and advancing gender
value and social equity (IFSW, 2014). This article outlines the difficulties engaged with upholding
females in the Nigerian setting. It begins by exploring women’s status using multiple sources and
policy documents. Further, by substantiating it with evidence, conceptual framework about
gender inequity in Nigeria is provided. Difficulties in strategy promotion of females’ issues are
further expounded by featuring the current basic frameworks in Nigeria. The need for social work
practice, instruction and information building is necessary to the examination of females’
circumstances and the difficulties in question. Blockages associated with strategy promotion of
women problems, and the job of social work is vigorously delineated.

Insights into Females Issues in Nigeria
Because of the subordinate status given by the well-established strict based male-centric society
and conniving male-ruled social-political framework, females have continued to be disadvantaged
in the Nigerian context. Such discrimination of females has impeded their individual advancement
across the ages. As a result women's lower societal position has informed and inspired their
political and auxiliary action for pushing their specific issues and advancement needs (Opaluwah,
2007; Iloren, 2015). Their lower status results in little or no acknowledgment of females/women's
formative problems in the society. Because Nigeria is such as male dominated and socially
discriminating environment, it is no wonder that women and women issues are underestimated.
Such insufficient portrayal of females' issues and, given the non-inclusiveness in policy and
decision making with regard to women participation, this situation poses many difficulties for
social workers.
35

Women in Nigeria experience discrimination because of intersectionality rising out of “class,
religion, demography, occupation, and other multifold” personalities. However, this needs
challenging as it is worthy of note; that females' accomplishments are firmly connected to the
general human advancement of the nation (Opaluwah, 2007; IFSW, 2014; Omorogiuwa &
Amadasun, 2020). Such linkages are almost certain as women bear the obligation of raising
children generally and contribute to the work and wages of the family unit. Empowering females'
privileges and their economic, social and political advancement ought to be considered as
essential in any national and worldwide human advancement plan (Bello & Roslan, 2010).
Likewise, empowering women posits the pressing need to fuse social equity into social work
practice with women in Nigeria.

Politico-Religious Patriarchy in Nigeria: Probing its Structural Nature
The politico-strict structure of the Nigerian culture has made and supported a severe type of
male-controlled society (Opaluwah, 2007). In its auxiliary utilitarian structures, male controlled
society benefits some people, focusing on men's mastery over females, placing females as the
more fragile sex needing protection. In the Nigerian setting, the subjection of females in various
strict sacred texts has underscored the negative mentality of some religious conventions toward
females' equality/fairness. With quick modernization and urbanization, challenging the subjection
of females has become urgent. This creates difficulties as women’s role ostensibly stays inside the
well-established strict conventions, which is likely to result in some resistance from male
dominated practices and power structures.
The “Global Gender Gap Report, Nigeria is positioned 122 of 144 nations over the world” (IFSW,
2014; World Economic Forum, 2017). This gender discrimination concerning women’s economic
involvement and prospect needs addressing despite small changes being introduced as a response
to this unsatisfactory ranking. The coordinated idea of women's development in Nigeria presents
a challenge as the weak social infrastructures, such intra-family unit imbalances, results in critical
disparity in the conveyance of assets and resources impeding the wellbeing of women. The call for
wellbeing and political emancipation of women and for policy-induced (Omorogiuwa, 2020) steps
to eliminate all forms of gender-based disparities become an urgent matter requiring Government
attention.
Given the latest estimate of 2018, it is reported that 71.3% of males and 52.7% for females in
Nigeria were literate (Central Intelligence Agency, 2019). In any case, education rates despite
everything show sex divergence rose out of territorial and class and gender intersectionality
among females. This implies an imbalance in wellbeing against females in Nigeria, where
preferences are given to male issues. In the larger global community, such social preferences have
led to neglecting female welfare and placing remedial issues to the background (Omorogiuwa,
2020). The systems in which the position of women influences their wellbeing and development,
or achievements are differing. Noticeably, women’s self-sufficiency, which is connected to their
class, is defined by the male-centric social orders impeding any move towards females' prosperity.
Clearly, wellbeing strategies are not sufficient on their own and should be combined with
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different approaches, such as enlightenment workshops and opportunity for dialogue in
prompting a thorough and helpful human advancement for females in Nigeria.

Structural Stranglehold and the Role of Social Work
As pointed out earlier, the basic control of females' problems in Nigeria is solidified by the jobs of
traditional and strict based male centric society, further combined with jobs of political and
private establishments, which almost unilaterally exclude women. The intricacy of the auxiliary
instruments of females' abuse in Nigeria is openly discussed and has been the subject of multidisciplinary discourse since the last two decades, yet discrimination exist in the production of
such knowledge (Salami, 2018). Even so, the worldwide scholarly community has expanded the
idea of gender-based mistreatment of females through basic frameworks, which advises the
Nigerian situation (Omorogiuwa, 2020). Clearly, the legitimization of social problems connected
with females' issues will not become common concerns, until societal members or interests
become persuaded that they merit consideration.
How can practitioners’ advance women’s emancipation and empowerment? Germain and
Gitterman (2013) suggest the need to look at one's characters and assess possible inclinations. It
was additionally recommended that self-perception is essential for assisting clients and impacting
networks linked to gender issues. Thus, the task of social work to address gender problems,
requires both information calling and a skilled ‘multidisciplinary’ approach to seek government
assistance by making mindfulness, and self-worth cognizance among the many players. In the
Nigerian setting, the task of social workers to address female gender issues, demands attention,
with regard to social equity and sex value, and overall social competency and value of women to
society (Omorogiuwa & Amadasun, 2020). This appears to be limited in the current social work
training, which can be linked to the overarching gender orientation in favor of males. By and large,
current social work training and practice in Nigeria is gender value apathetic.

Exploring the Place of Social Work Practice
The Nigerian social work practice has the potential, with the current reset to anti-oppressive and
feminist lens to professional education in some social work schools, to address the local issues
related to gender (Amadasun & Omorogiuwa, 2020). Hence, gender sensitization needs to be a
basic piece of social work training in the nation, which might be performed through discourse on
femininity mindfulness and value. For effective redress of gender-related problems, Iloren, (2015)
offered conceptualization of social problems, utilizing the women's liberation points of view. This
is likely to challenge male centric views and existing gender stereotype ideologies that inhibits
effective social work practice (Omorogiuwa & Amadasun, 2020). The need to move from general
practice to a more evidence based training and practice, drawing from international collaboration
and working with groups that share common interests in advancing the course of women, to
develop curriculum that help address the anomaly of treating females as inferior to males are also
worth considering (Omorogiuwa & Amadasun, 2020).
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Given the conceptualization of gender orientation from numerous epistemological points of view
and additionally from various hubs of intersectionality, it envelops a range of approaches,
techniques, accentuations, and expository policies. In this way, strategy practice on gender issues
requires a specific instructional method, and evidence based exploration established in
deconstructing age-old notions of women’s subordination. While working on gender-related
problems in Nigeria, educators will do well to make practice models adopt a dynamic or flexible
positioning consistent with current gender understandings. This may entail connecting academic
research with critical approach for social work aims, which relates to Nigerian circumstances.
Indubitably and given the eclectic nature of the profession, social workers are well capable of
leading partnerships that requires intra-disciplinary and interdisciplinary exploration. This
includes coordinated efforts and practice models necessary for policy practice and advocacy, with
the sole aim of upending the tide of patriarchal stranglehold that have long constricted the
emancipation of women in Nigeria.

References
Amadasun, S. & Omorogiuwa, T.B.E. (2020). Applying anti-oppressive approach to social work practice in Africa:
Reflections of Nigerian BSW students. Journal of Humanities and Applied Social Sciences (Emerald). Available
on Emerald Insight at: https://www.emerald.com/insight/2632-279X.htm
Bello, M., & Roslan, A. (2010). Future of the millennium development goals in Nigeria. Paper presented at the
International Conference on Business and Economic Research (ICBER), 15-16th March 2010, at the Hilton
Hotel in Kuching, Sarawak. Organized by the Global Research Agency.
Central Intelligence Agency (2019). The World Factbook. CIA.
https://www.indexmundi.com/Nigeria/literacy.html.
Germain, C., & Gitterman, A. (2013). The life model of social work practice: Advances in theory and practice (3rd
ed.). New York, NY: Columbia University Press.
Iloren, A. (2015). Women’s substantive representation: Defending feminist interests or women’s electoral
preferences? Journal of Legislative Studies, 21(1), 144-167.
International Federation of Social Workers (IFSW). (2014). Definition of social work.
http://www.ifsw.org/en/p38000208.html.
Omorogiuwa, T.B.E. (2020). Social work practice in strengthening household economic empowerment and
support: Building sustainable livelihoods for working children’s parents. Social Work and Education. 7(1), 46-55.
Omorogiuwa, T.B.E. & Amadasun, S. (2020). Feminism is not anti-men, but challenging oppressive practices:
Perceptions of Nigerian social work practitioners. Benin Journal of Social Work and Community Development,
1, 11-22.
Opaluwah, A.B. (2007). Nigerian women and challenge of MDGs, Daily Independent,
Monday, March 12th,
Salami, M. (2018). I feminism in Nigeria –By and for you? Retrieved from https://www.zeitschriftluxemburg.de/feminism-in-nigeria-by-and-for-who/
World Economic Forum. (2017). The global gender gap report. Geneva: World Economic Forum.

38

Gracie E. Brownell, PhD
A &M Commerce School of
Social Work, Texas, USA

Social Work
Education
Through a
Liberian
Feminist
Lens
Abstract
This short article explores the experiences of a Liberian social worker and
educator living in the United States. It traces her experiences that led to her
commitment to help prepare future social workers to live and work in an
interconnected world. It highlights challenges and contributions while working
with students, colleagues and clients. The article explores strategies used to
prepare future social workers to work with diverse populations in and outside
the United States. The author suggests three avenues for creating a positive
social learning environment at the classroom, program/university and
community levels. The findings support strengthening and holding accountable
existing Diversity Equity and Inclusion structures and bringing those concepts
into mainstream culture.
Social Work Education through the Liberian Feminist Lens. The intersection of identity such (e.g.,
gender and race) and position (tenure-track vs. nontuenure track) influence Black women's
interactions with students and colleagues in and outside of the classroom (Boss et al., 2019). My
identities as a black woman from Liberia, coupled with my experiences associated with my
immigrant status (international student and permanent resident in the United States) have not
only contributed to my pursuit of a career as a social work educator, but have also influenced my
interaction with students especially my commitment to help prepare them to work in an
interconnected world. Prior to moving to the United States, I was never conscious about my skin
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color, my race, ethnicity needless to say, opinionated by prejudice, stereotype, racism or
discrimination. As a result of my limited exposure to these concepts, I often struggled to answer
demographic questions related to my race or ethnicity. For example,I felt "African American" does
not describe me since I am African while "black" might indicate, I am American when I am not. So I
often select other and write Liberian or African.
As an international student, one of my early encounters with American students consisted of me
being bombarded with questions like, "Do you speak English?," "Do you have kings and queens in
your country like the movie Coming to America?," and even "Are you here on a sport scholarship?"
I attributed my peers' questions to ignorance, naivety and the images and stories of Africa
perpetuated by the media in the western world. I also wondered what U.S. world history and
geography classes were like because in high school I was taught about the United States, including
its history on slavery, the civil rights movement and particularly its democracy.
This gap in knowledge made me almost eager to share information about my country and and
other countries around the world to help them see how they are connected to the rest of the
world. For instance, I help students learn that Liberia was founded by free slaves from America,
that it is an English nation fashioned after the U.S. with connections between its constitution, flag
and even pledge of allegiance.
However, my mission was soon interrupted when I learned that my interpretation of the
questions posed by American students (both white and black) differed from the perception of
other black students. On one particular occasion, another black student told me that the question
about whether I was on a scholarlship was motivated by the other students’ belief that I could not
afford tuition and therefore, was on some type of sports scholarship. Slowly, I learned about
prejudice, stereotype and discrimination that other students experienced, particularly
international students.
Since those early experiences as an undergraduate student, I have had dozens of other
experiences in graduate school ranging from when a medical doctor at one of the universities I
attended suggested that I test for HIV since according to her "you are from Africa" to another
university administrator asking me to take the TOEFL to test my English proficiency skills
although she realized that I spoke "good American." When I explained my experience with the
doctor to my my peers, my peers were appalled and angry. They perceived the doctor as prejudice
and stereotypic. They suggested that I file a complaint against the doctor. I respectfully declined.
Later, I reflected upon my immediate reaction of surprise and confusion and my reaction after
talking with my peers. Although I was not angry to the point of confronting the doctor or filing a
complaint against her, I was concern that a highly educated professional would allow her
preconceived notions based on stereotype to affect her thoughts about me and subsequently, the
medical advise and care she gave me. This prompted me to think about other professionals,
particularly social workers who if are not careful would also fall into the trap of looking at clients
through lens(es) clouded with bias, prejudice and stereotype.
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As an assistant professor, in the pre-COVID-19 pandemic era, I observed my students sitting in
what looked like racial cliques similar to the ones I witnessed as an undergraduate student in
classroom. I worried that this promoted self-segregation, limited their chances of learning and
growing together. In addition to these apparent racial clique sitting arrangement, I also observed
that students often avoided discussion about concepts related to diversity, racism and
discrimination despite our diligent commitment to teaching these concepts in several social work
courses. I wondered, if students are uncomfortable to discuss these issues, how likely are they to
confront and advocate against social injustices associated with the "isms"?
In sharing my observations with my students and department's head, I encouraged students to sit
with and interact, thereby learning more about other classmates from different backgrounds. In
addition to this first step approach, my department head and I developed a diversity brown bag
lunch strategy where students, faculty and staff would meet to discuss diversity issues and share
experiences. During one of my regular classes, an African American female student shared that
her manager at the restaurant where she worked told her that her hair braids were not
"professional." The student felt that the manager's comment was based on prejudice with racist
undertones. Reacting, a male Caucasian student said, "there we go again about racism, not
everything is about race." This led to a brief argument between both students. In mitigating the
brewing tension, I invited both students to our brown bag lunch which happened to be scheduled
right after that class. They accepted the invitation and saved the conversation for later.
During the brown bag lunch, both parties shared their experiences and thoughts in respectful
manners and most importantly listened to each other. At the end of the hour, the Caucasian male
student disclosed that he learned more about African American women including hair, its texture
and the importance of "protective styles" such as braids. More importantly, he and others realized
that the texture of their African American classmates was directly related to their race and thus,
had more more empathy for her reaction to her manager's insensitive description of her braids as
"unprofessional." He agreed that the boss's comments were based on prejudice and or ignorance.
As a participant observer, it was both moving and enlightening to watch my students from
different background discuss hair, race and perceptions of professionalism in a safe learning
environment.
One major challenge in social work education is the lack of diversity in the history of social work
and the lack of inclusion in textbook, resource materials and subsequently, classroom discussion.
While we strive to teach social work students to respect, value and celebrate diversity, we neglect
to provide the full diverse picture of the foundation and evolution of the social work profession.
While the majority of the literature on social work highlight the work of Jane Adams and Mary
McDowell, they often leave out Janies Porter Barrett, founder of the first black settlement house
(Peebles-Wilkins 1994). It is hypocritical to teach students about diversity, equity and inclusion
and prepare them to fight social injustices steming from racism and discrimination when the very
underpinning of their social work knowledge does not recognize diversity. Throughout slavery
and the civil rights movement, black women fought against racism and uplifted their communities
through clubs and organizations they used as conduits to provide social services (White, 1999).
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Therefore, social work textbook authors and instructors need to be intentional about including
minority social work contributors and professionals.
To overcome challenges future social worker educators experience learning about other cultures
and having tough discussions about race, culture and discrimination, the first is for educators to
create opportunities for students to explore these subjects in the classroom setting. For instance,
I am fortunate to teach Global Perspectives of Human Welfare, a social work elective that focuses
on themes of world-wide connection and interaction among social workers as well. I include
information about the diversity in social work history and practice all over the world. The
assignments focus on global human rights issues social justice, cultural competence and humility
and learning and appreciating important historical and cultural contents. In one assignment,
students are asked to interview a first generation immigrant about their decision to immigrate,
the immigration process, culture as well as the economic and social conditions of their country of
origin. They are then asked to reflect upon their own culture and economic and social conditions
with the goal of learning and appreciating cultural strengths. The second suggestion is that
schools develop multicultural programs that promotes cultural identity, pride and a desire to
learn and celebrate other cultures. Universities and social work programs should also develop and
promote programs similar to the diversity brown bag lunch sponsored by my department. Thirdly,
at the community level, collaborative efforts should lead to virtual community festivals where
despite the current COVID-19 pandemic, students will learn and appreciate different aspects of
other cultures. Pre-Covid19 pandemic, one of the assignments I used, allowed students
experience a culture outside their culture of origin and reflect upon it in a paper. As a result of this
assignment, my students reported learning about cultures through the Ennis Czech Music
Festival, Asian Festival, Irish Festival, St. Elias Mediterranean Festival etc.
One practice experience which demonstrates my intersectionality occurred when I scheduled a
MEDICAID cab to transport a client to her equine therapy session since her mother could not.
Immediately, upon hearing the driver's name, her mother asked me to cancel the ride because
"the driver sounded Hispanic". She boldly faced me stating that she did not like immigrants
because they come to the United States to take jobs and resources away from Americans. She
quickly added, "No offense Gracie, because I know you are an immigrant." I appreciated her
clarifying that it was not her intention to offend me. However, I found it amazing that an
unemployed single mom of four, living in a homeless shelter and in need of transportation for her
child would allow her prejudice and stereotype to supercede the need for help.
I was not offended because after years of completing demographic questions for research
purposes, I understand the lens through which society sees me including students, colleagues and
clients. Like my client, society sees a black, immigrant woman with an accent. For some, this
conjure assumptions and in extreme cases negative thoughts altering their interaction with me.
Through my lens as a black feminist, I view myself as a an educated, passionate and professional
black, African immigrant woman, who is committed to preparing future social workers to treat
everyone with dignity and respect.
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My Journey to Self-Discovery: From
Nowhere and Everywhere
Imagine investing four decades figuring out where you belong. It was not until
recently I discovered who I am and where I belong. Several months ago, I found
the answer reading one of Maya Angelou's inspiring quotes, "You are only free
when you realize you belong no place—you belong every place—no place at all.
The price is high. The reward is great." (Angelou, Maya, 1973). I was born in a
colonized nation, Puerto Rico (PR), and live in the colonizer's country, the United
States of America (USA). This geopolitical condition sparked a burning search for
my sense of belonging at an early age. This journey led to a more complex arena,
my identity. How can one know where they belong before discovering who they
are? This labored journey introduced me to social work and the foundation of a
lifelong learner attitude, and the educational pedagogy I adopted.
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The social work profession and the pursuit of equity, inclusion, social and economic justice
facilitated my self-discovery and sense of belonging. Primarily, the Black feminist thought,
coupled with a post-colonial approach, assisted in interpreting several life events that drove the
transformative journey towards my identity and idea of belonging. Thus, these life experiences
are the foundation of my pedagogical philosophy in social work.

Social Work Education
I was born into a working low-income family in Puerto Rico in the early 1970s. The day after my eighth
birthday, my mother, two younger sisters, and I moved to Texas. Have you ever felt a relentless sense
of distress? I still feel the excruciating pain of that day as I looked back at my grandparents, aunts, and
uncles. It was not until recently that I realized losing my sense of belongingness at that instance. It
became a persistent feeling of melancholy, which I lived with for decades.
I was able to define this feeling after relocating to Texas in 2011 as an adult ⎯ For several years, I
felt the same pain and emptiness again. I thought returning to my Patria, Puerto Rico, would
automatically regain my cultural, social, and political identity and sense of belonging. Conversely,
it did not emerge automatically; I had some serious, internal, self-searching to do. Re-membering,
my Bachelors in Social Work from 1990-1994 at the University of Puerto Rico marked the
initiation of self-discovery and reflective identity development. From then and there, world; the
possibilities were endless, and the imagined reality was possible.
Social work gifted the opportunity, knowledge, tools, and skills to start this arduous journey.
Specifically, my sociology, theory, and research professors and the specializations in Community
Practice, Supervision and Administration of Social Services, Social Policy Analysis exposed me to
feminist politics, Black feminist thought and intersectionality, post-colonial and liberation
paradigm, critical and culturally grounded theory, and transformative perspectives. As a brown,
Latinx woman born, educated in a colonized land and raised and living in the colonizer's country
experience highlighted my oppression and privilege conditions and enlightened my self-discovery
and my social work pedagogical philosophy.
During my social work undergraduate and graduate studies, I was exposed to alternate historical
information, diverse cultural, social, political, and economic structures, schools of knowledge,
paradigms, approaches, and perspectives from the USA, Latin America and the Caribbean,
Canada, Central and Northern Europe, Africa, and Asia. The exposure to diverse cultural, social,
political, and economic frameworks, practice models, and historical events beyond the ones
imposed by the dominant groups provided the opportunity to understand social phenomenon,
enhance self-reflection and adopt teaching values such as inclusion, equity, and justice.
My particular contexts moved me to adopt a black feminist and post-colonial lens to understand,
critically analyzing my realities having the colonizer upfront and from afar and the process of
oppression based on the intersections of race, color, gender, economic status, and colonization.
The teacher/student relationships, many of the social work professors, not only fostered selfdiscovery; they inspired me to become a professor and mentor. Many of the professors' shared
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their experiences and expected the same from the students. The students were active
participants in the learning process the professors facilitated. Nevertheless, some professors
portrayed the function of control and exercise of power as colluders of the dominant culture's
interest, the colonizer. The traditional and non-traditional knowledge in the social work programs,
my life experiences, and my continuous search to discover who I was, what I then thought was a
single identity, and where I belong influenced my professional practice experiences. Above all, I
discovered the person I decided to be and where I decided to belong.

My Identities and Sense of Belonging
When I finally felt a sense of belonging, though I had figured out who I was and was actively
advocating for justice, equality, inclusion, and equity, life played a trick on me. You are just about
to find out how my life journey intensified in my early 40s. Though, this time around, I valued this
event differently. Of course, this time, it was my decision, and I had the knowledge, tools, skills I
did not have when I was eight and my own family with me. I decided to see this existential event to
re-live and heal the dormant oppression. I would also have the opportunity and test I thought I
was and where I belonged; nevertheless, this experience resulted in discovering who I was in a
different land and where I belong.
The pain of not belonging snuck up on me again, with a sense of insecurity—however, this time, I
knew how to define and describe the feelings' origin. I spent 2012 and several more years
navigating between grief, insecurities, and loss, which took me to adopt a continuous self-reflection
state again. The interactions with diverse colleagues and students came into play in my most recent
phase of reconstructing myself and developing a sense of belonging through self-reflection, which
enhanced my positive self-definitions and self-valuation and reassured my sense of belonging.
Although I had a firm grasp of intersectionality and thought I was aware of my different identities
and how the perceived identities put me in different privileged and oppressed conditions, I had
not experienced how identities could shift based on the context. While living in PR, the identity
that took the forefront was the feminist social worker, due to my years of activism and public
service. My professional and activist roles and the social, cultural, and political context defined
the principal identity. The other identities were dormant as the context did not make any noise.
When I moved to Texas in 2011, the identity that took center stage was my ethnicity and skin
color, brown Latinx Puerto Rican. The socially defined category of race is present daily, and being
a feminist is mostly frowned upon in Texas.
In PR, I did not feel the need to guard my color or race identity because I was part of these
dominant social categories and felt mostly safe to defy the machismo and marianismo.
Nevertheless, I was not exempt from receiving pushback from groups who protect the status quo.
It still seems so startling how the cultural and social context defines the perceived identity and
influences the shifting of identities to self-preserve from oppression or resist the dominant
culture characterization.
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The most challenging situations, teaching social work in Texas, took over my insecurity and the
need to demonstrate my competence. Coming from Spanish speaking country, colonized by the
USA since 1898, we are instilled that our education system is inferior to the ones in the USA.
When I arrived, some institutions asked for my credentials to verify if they were equivalent to the
USA education. I also experienced offensive verbal and written expressions from students based
on what they defined as language barriers. A white, male student decided I was not qualified to
correct his paper, sharing, "The instructor has a language barrier since English is not her first[s]
language. She does not have a full grasp of the English language. Fire her, please. PLEASE!!!!!!" on
his course evaluation.
A colonized mindset and experiences like these made me feel insecure for several years. Writing a
simple email took more time and energy than needed because I was afraid of being judged
incompetent for the slightest error. After all, it would not be judged as a typo because English was
not my first language. Using analytical tools to identify internalized oppression or colonized
mindset learned in my social work courses and after obtaining a tenure-track line, reading some
journal articles, and receiving feedback from students on my competence and teaching abilities, I
soon overcame the feelings of insecurity. Still, I continue to thrive on improving my vocabulary
and improve my grammar.
I also experienced hostility from students and colleagues when I assumed leadership roles,
presented alternate perspectives on race, nationality, citizenship, spirituality, gender, and sexual
identities. Students addressing me living out "doctor" or as Dr. MAMS instead of Dr. MercadoSierra, it was a whole ordeal with some colleagues. Since I have the right and the power to
self-definition and self-determination, I continue to resist, reaffirm and ignore others' ideologies
and practices to keep my integrity, leadership style, scholarship, and research philosophies. This
stance required transforming my internalized oppression and colonized mindset, thus embracing
feelings of not belonging many times. My pathway to empowerment and liberation by resisting
and occasionally transgressing the dominant values is my social work education.

Moving Towards a Liberating Social Work Pedagogy
Given that social work is a practice profession with the primary goal of contributing to a just and
equitable society, we need to know where we stand. Thus, before going out to transform our
communities, we need to focus on ourselves first. We have to use the right to self-determination,
self-definition, and self-valuation to determine who you decide to be and self-actualize. How can
we empower if we have not empowered ourselves? How can we influence others to engage with
inclusion, equity, and social and economic justice if you are not working towards reclaiming your
own identity by rejecting, resisting, and transgressing the dominant beliefs, values, and practices
that sustain all intersecting faces of oppression?
I am convinced that education is the practice and tactic to freedom, and social work provides the
knowledge, tools, and skills to obtain your freedom and facilitate others. The paradigms that assist
me and which I try to teach social work students are: Feminist politics, Black feminist Thought,
Anti-colonialism perspective, Culturally Grounded Theory, Intersectionality, and Human Rights
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through liberating and transformative pedagogy. By applying the principles of these approaches, I
attempt to stimulate the development of learning communities.
The goal is to engage students in self-reflection to feel free to adopt an identity of their own,
adopt an approach based on respect and value to diversity, equity, and inclusion and actively
participate in the advocacy in favor of social, economic, and cultural justice. We are not always
successful at this collaborative attempt. Nevertheless, the experience is always rewarding.

Final Reflections
Living in a colonized nation and relocating to the colonizer's world is a defining and, at the same
time, threatening human experience. Nevertheless, this reality gifted the commitment to a life
journey to explore and re-actualize who I am and where I belong. Although it is painful to
continuously and consciously re-discover who I am and where I belong, it gives me the freedom to
decide who I am and where I belong.
I recognize my experiences with oppression guided the profession I chose, the social work
professor and human being I am today. I acknowledge that I am still dismantling the colonizing
mindset, questioning my biases, and promoting a more inclusive and liberating learning
community with my power. I insist on rejecting the idea that dominant groups get to determine
my identity and resist those who understand they are entitled to interpret my reality and decide if
I belong or not. I continue to move from a colonized brown woman to a free complex human being,
with all my identities and contradictions. I am an afro-native-white Puerto Rican woman, mother,
wife, sister, daughter, niece, granddaughter, friend, colleague, feminist, social worker, educator,
and activist (not always in that order) living in Texas. More importantly, a citizen of the world,
belonging nowhere and everywhere.
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Analysing contemporary African
Australian experiences through an
intersectional feminist lens
Abstract
Through an intersectional feminist analysis, this article addresses how the
African-Australian community are represented through institutions, discourses
and mainstream culture. As social workers, it is important to critically analyse
power structures and value lived experience in our practice. This is a systemic
issue. There is a misrepresentation of Australians of African descent in the
media, an underrepresentation within politics and overrepresentation when
considering their interactions with law enforcement. This article illustrates the
resilience, strength and power of the African-Australian community. It draws on
a grassroots case study that challenges stereotypes, champions diversity and
amplifies the voices of activists. The article is drawn from the advocacy
experiences of the authors, both of whom are young women of colour and
leaders within their communities.
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Introduction
Australians of African descent face unique forms of racism and discrimination; their experiences
are different from other Australian immigrants and African diasporas. When studying Blackness
in the Australian context it is important to draw a distinction between the different groups that
share this identity. This ranges from Aboriginal and Torres Strait Islanders to South Sea Islanders,
Pacific Islanders and African-Australians. References to Blackness throughout this article are
used specifically to describe the experiences of African-Australians. By employing an
intersectional feminist approach, this analysis challenges Australian norms, structures and
culture. To confront the status quo, it is essential that social workers are prepared to question
public institutions, systems of power and discourses. To create change, they must also be willing
to explore new opportunities. Now, it is more important than ever to empower those with lived
experience with the freedom to exercise their autonomy.

An introduction to authors
Anyier Yuol is a South Sudanese Kenyan born. She moved to Australia at age 10 years old on a
humanitarian program with her family. Anyier currently divides her time between endeavours as
broad as community activism and providing consultation to local councils, state and national
government agencies, schools and businesses on numerous issues on women and girls' rights,
refugee and gender equality, youth participation and improving representation of minority groups
in the Australian beauty and fashion industry. Anyier has been influential in her advocacy
activities in creating a space where women are able to use their voice to bring about change
through educational platforms. Anyier believes education is the key for women to achieve
stability and economic independence.
Anyier is also an Australian delegate representing non-government and community organisations
with the United Nations High Commission for Refugees (UNCHR) and the former Chair of
Australian National Committee for Refugee Women (ANCORW)". She is also the Founder of NotFor-Profit Miss Sahara Organisation and Anyier Model Management. Both aim to increase
diversity in the Australian beauty and modelling industry as well as bring awareness to the underrepresentation of African.
Lisa Lewis is a Saudi-Arabian born, Anglo-Indian immigrant to Australia. She is an aspiring
academic who is passionate about the creation, preservation and dissemination of knowledge. As
the current Chair of the Harmony Alliance: Migrant and Refugee Women for Change Young
Women's Advisory Group, a Youth Panelist at a State Government agency and a Committee
Member of her Local Council, she is interested in bridging the gap between the community, social
sector and government. Lisa actively practices allyship by advocating for equitable, intersectional
and justice-oriented development in every space she is able to enter.

Context
There is no homogenous African-Australian experience. Across the nation, African communities
are diverse, vibrant and resilient; they represent a number of languages, cultures and histories.
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Throughout the last two decades, African families have immigrated to Australia through a number
of migration routes. Some through skilled and family reunion pathways, and others through
Australia's humanitarian program as refugees. We can only begin to address the types of
oppression faced within this broad community through the application of an intersectional
feminist lens. Coined in the late-1980's by legal scholar Kimberly Crenshaw, intersectionality is a
framework that explains why social justice movements require a more holistic and inclusive
approach (Cho, Crenshaw & McCall 2013). This article employs a broad understanding of
systemic oppression, one that recognises how each person's identity impacts their positionality
and personal experiences. Factors that influence an intersectional experience may include:
gender, race, social class, age, ability, religion, sexual orientation, and geographic location. Social
workers must be cognisant of how a combination of their different identities can impact the lived
experiences of those they work with. For social workers, this means that the individual's they
work with often require unique solutions to address their personal problems. This is because
there are limitations with having a reliance on empirical evidence and statistical data (Bryson and
Lawrence-Webb, 2000). A combination of both will result in the best outcome.
It is equally important to routinely shift our gaze from the experiences of individuals to the
collective. For black feminists, the intersectionality framework is a useful tool that intelligibly
articulates their historical, cultural and socio-spatial experiences. The repetition of negative
stereotypes through Australia's media, law enforcement and politics influences the heads, hearts
and hands of those who consume their messaging. As Davis (2006, p.3) argues, â€œwe need
studies that separate out the different levels in which social divisions are constructed and analyse
how they are intermeshed with each other in specific historical situations". Despite Australia's
reputation as a diverse nation, this characteristic has not translated into some of its major
institutions. For example, an analysis of ASX200 companies showed that Non-Europeans only
made up 4.7% of the Chief Executive or C-Suite employees, despite constituting 21% of the
overall population. This is a problem because 3.1% of the Non-European category was people of
Asian identity and 0.9% was attributed to Middle Eastern and North African people. Further,
when Media Diversity Australia (2020) conducted a survey with 300 television journalists they
found that 77% of the respondents from a diverse cultural background believed that ethnicity
could hinder their career progression. The absence of diverse voices in Australia's public sphere is
a passive problem; we must also address the actively growing prejudices directed towards
African-Australians.
These contemporary examples identify how political discourse can be misappropriated to
demonise African-Australians. They also echo the ethos of the nation's 1901 'White Australia
Policy'; one of the first pieces of legislation introduced to the federal parliament. Arguments of
this nature are contrary to the logic of equality, equity and justice.

Power
The Media
Patterns of misrepresentation in Australia's media contribute to the racialisation of the nation's
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African-Australian youth. Racialisation refers to 'the cultural or political processes or situations
where race is involved as an explanation or a means of understanding" (Murji & Solomos, 2005, p.
11). Racially biased discourses are a form of unconstructive ideological social power. The
production, dissemination and impact of anti-black narratives in Australia's media leads to
negative repercussions throughout the community (Gitlin, 2003; Kendall, 2005; Norris, Just, &
Kern, 2003). Ethnic minority groups are often framed as violent within the media; their
sensationalist approach to reporting is driven by their inclination to initiate a 'mediatised public
crisis' (Cottle, 2004, p. 2). News organisations apply specific lenses to their coverage of AfricanAustralian youth, which in turn intensifies the discrimination against them and inadvertently
justifies discrimination, both in person and on social media (Windle, 2008). It is within this type of
lens that social dynamics of racism can also come into play, including dominant reporting of policy.
The attitudes and perspective of politicians' shapes and contribute to this process. To address
these systematic issues, awareness of racialisation among these institutions need to be addressed
in order to break the pattern of racialisation and impulses in reporting.
From the individual to the collective, and addressing considerations from the personal to political,
black feminism is a call to action. In essence, this social movement resists normative power
structures, to rebalance power and uplift those who exist on the margins of our societies. As a
feminist and African Australian woman, I draw my lived experience from this perspective.
Through my professional work and experience I have recognised the intersection of race, class,
and, and their risk factor from an individual and systems perspective. This has led me to view
these issues as significant providing me an opportunity to empower individuals from grassroot
level to addressing institutions barriers. Below is an example of how I have taken action, of
starting a business that promotes inclusivity of African and other migrants in the fashion industry
while calling out on brands to take more actions.
Law Enforcement
At the detriment of the community, Australia's media has been associating Blackness with
criminality for years (Majavu 2018). As forms of traditional and social media fuel conflict, the
relationship between law enforcement agencies and young African-Australians is increasingly
being strained. The law enforcement-youth interactions have always been fragmented and have
created numerous concerns within the African communities. To unpack this, we draw on the
interaction of African Australians youth and the police. According to the Australian Bureau of
Statistics (2020), in 2019 82% of the nation's prison population were Australian-born. Despite
this, the media routinely targets African-Australian youths during their crime news coverage. The
disproportionate attention these young people face manifests from the wider attitudes of
Australian institutions. By associating African-Australian identities with negative phrasing like a
'culture of violence', 'African gang' or '...dealing with the refugees who had come from a culture of
boy soldiers and social violence' (Evans, 2007b, p. 3) fruthers social division. This is also reinforced
by reports that some police 'fear the emergence of militant street gangs of young African refugees
who have served in militia groups in their war-ravaged homelands' (Kerbaj, 2007a, p. 8). It is only
natural for racialisation to be met with resistance.
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Conclusion
By examining the experiences of African-Australians within different public institutions, this
article illustrates how marginalisation can occur in a multiplicity of ways. Examples of racial bias
were found across sectors, from politics and the media to law enforcement. To practice
intersectional feminism, it is vital that social workers take the initiative to challenge
discriminatory structures, discourses and norms. We must embrace the unique knowledge,
traditions and cultures that people from African descent can share. We must move from tolerance
to acceptance. As noted throughout this article, there are forces that seek to further social
division. To reinforce Australia's community cohesion, it is vital that social worker practitioners
actively create change in their local communities, beyond what is expected of them. The case
study featured in this article provided a real-world example of how one individual could influence
the entire system.
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Against All Odds: Reflections on
African Feminism and Gender
Abstract
This article reflects on how African feminism plays out among specific women
populations in Ghana. Specifically, the authors talk about the informal caregiving
roles of women, women as leaders in different fields of endeavours, and how
these roles reflect the position of women in the Ghanaian society. Dwelling on
Nnaemeka's (2004) concept of 'nego-feminism', the various intersecting factors
that play out in the day to day realities of Ghanaian women are highlighted.
These discussions are pertinent to social work discourse, as an understanding of
the intricacies involved in working with black populations, and in this case, black
African women, are important to developing anti-oppressive social work
practice.
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Introduction
Feminism as a concept has contested meanings across different contexts and scholars. While the
goal of this article is not to add to the debate on what feminism is or is not, it is important to
indicate early on that the author(s) situate the discussion within aspects of an African feminist
framework, which among other issues, addresses the relegation of women's struggles against a
dominant patriarchal system. Essof (2001) reports how Amina Mama, a Nigerian writer expressed
that a major challenge with the concept of feminism in Africa has to do with making the term " our
own by filling the name with meaning" (p. 125). Arndt's (2002) attempt at explaining African
feminism helps to bring some context to this term as a framework:
Generally speaking, African feminism gets to the bottom of African gender relations and the
problems of African women - illuminating their causes and consequences - and criticises them. In
so doing, African feminism aims at upsetting the existing matrix of domination and overcoming it,
thus transforming gender relationships and conceptions in African societies and improving the
situation of African women (Arndt, 2002, p. 32).
As female social work researchers in disability and gender studies respectively, we reflect on how
African feminism comes to bear among the groups with whom we conduct our research.
Specifically, we talk about the informal caregiving roles of women, women as leaders in different
fields of endeavours, and how these roles reflect the position of women in the Ghanaian society.
Dwelling on Nnaemeka's (2004) concept of 'nego-feminism', the various intersecting factors that
play out in the day to day realities of Ghanaian women are highlighted. These discussions are
pertinent to social work discourse as an understanding of the intricacies involved in working with
black populations, and in this case, black African women, are important to developing antioppressive social work practice.

Nego-feminism
African feminism focuses not only on the history of Africa after colonization, but also " present
struggles under neocolonialism, neoliberalism and globalization" (Charter of Feminist Principles
for African Feminists, 2016; p.4). Gatwiri and McLaren (2016) assert that although the re-building
of Africa was done jointly by women and men, women's efforts have been " largely
unacknowledged" , a situation they attribute to patriarchy (p. 265). Thus, African feminism seeks
basically to " politicise the struggle for women's rights, ...question the legitimacy of the structures
that keep women subjugated, and ... develop tools for transformatory analysis and action"
(Charter of Feminist Principles for African Feminists, 2016; p.3). One of the ways in which this is
accomplished is through what Nnaemeka (2004) refers to as nego-feminism.
Nego-feminism is described by Nnaemeka (2004) as the feminism of negotiation, and she further
asserts that the term also stands for " no ego" feminism (p. 377). She elaborates on how many
African cultures share in the values and principles of " negotiation, give and take, compromise, and
balance'(pp 377-378). For Nnaemeka (2004), African feminism employs negotiations and
compromise to challenge the patriarchal systems that are predominant in African societies.
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Essentially, there are times, places, and strategies, that can be used to confront patriarchal
structures; and there are also times, places, and ways to go around those same structures.
Through the lens of nego-feminism, we analyse the realities of selected groups of women in the
Ghanaian society.

Women as informal caregivers
In Africa, the role of informal caregiving largely rests on the woman. A cursory look at various
literature on caregiving attests to the predominantly female nature of informal caregiving
(Bozalek, 1999; Owusu-Ansah, 2015). Some of the factors which trigger the informal caregiving
roles for women in Ghana include birth, ageing and disability of a family member. For example,
socio-culturally, mothers are recognized and expected to be the primary caregivers of children in
Ghana. There is next to no argument about that, and it does not matter whether the mother is
fully employed outside of the home or not. Thus, it becomes the responsibility of the woman to
make childcare arrangements to cater for the periods she may be away at work. This becomes a
way in which working mothers negotiate with the entrenched structures that expect them to be
the primary caregivers of children and other family members who require care. Interestingly,
some of the options that a working mother may have would be to bring in other female family
members; perhaps her own mother, sister or other female who may be available to help.
Consequently, this affirms the female's role of providing informal care in the Ghanaian society.
Other more complex factors play out when a child is born with a severe disability. The presence of
a disability in the child presents different challenges for the birth mother. Due to the negative
perceptions and beliefs associated with disability in Ghanaian society, family members (including
biological fathers) may abandon relations with these mothers for giving birth to a child with
disability. In the past, it was common to 'see off' children born with disabilities in the community,
based on the belief that they are either spirit beings or a curse on the family (Botts & Evans, 2010;
Botts & Owusu, 2013; Mills, 2018; Reynolds, 2010). However, incidents of infanticide have been
reportedly low, perhaps due to efforts by the disability and women's rights movements locally and
globally which call for cessation of such inhumane acts. Nonetheless, when the child born with a
disability is 'allowed' to live, the burden of care once again fall on the woman. As a matter of fact,
many of the women who have shared their stories disclose that they resolved to care for their
child with disability with or without their family's support. For those who were abandoned by
their husbands and/or families because of their decision, they faced additional stigma, neglect,
and difficulty in providing care for their children. The difficulty in getting an informal caregiver to
assist with the care of a child with disability, leads some mothers to quit or lose their formal jobs
due to the constraints they face. Those in non-formal employment may also experience
diminished productivity, thus affecting their income levels. Social work practice with populations
such as described in this article ought to consider the intersectionalities in women's socio-cultural
contexts and develop interventions that reduce their vulnerabilities.

Women as leaders in small and big spaces
Women have occupied " small and big" spaces in the Ghanaian society and have excelled in these
56

spaces although their successes come with many sacrifices. Doing research with women in formal
sectors such as academia and politics, and the informal sector of trade and family businesses, it is
evident that women have had to employ several strategies in order to become relevant and
successful in the light of their domestic responsibilities, gender stereotypes and other threats that
often serve as a hindrance to their advancement in their professions. At the micro, mezzo and
macro levels, women often contend with overt and covert forms of discrimination, gender
stereotyping and sexual harassments. At all three levels, women are working in concert with other
women and male allies to influence change for themselves and others. Academia and politics for
example, are male dominated spaces which often exhibit institutional cultures attributable to the
legacies of Colonialism and socio-cultural factors peculiar to the African continent (AssieLumumba, 2005; Tsikata, 2007). Women are not welcome in certain spheres, or even if they are,
they should be seen to be exhibiting socio-cultural traits of being female by subordinating to men.
It has been suggested that there are deliberate obstacles that create contexts to communicate to
successful women that they are exceptions and those who are struggling that setbacks are their
own faults for failing to be sufficiently aggressive or committed to the job (Boateng, 2018).
For women to be successful, they have quickly learned to either collaborate, compromise
(negotiate) or contest with their male counterparts for space to operate. In the framework of
Nnaemeka (2004), African women challenge [patriarchy] through knowing " when, where, and
how to detonate patriarchal land mines, as well as also knowing when, where, and how to go
around patriarchal land mines" (p. 377). In my research, I have come to appreciate that as a matter
of urgency, women are required to dance the unequal and intricate dance of knowing when and
how to pick their battles, when to exercise agency and when to give space. As Tsikata (2007, p.39)
notes, " ...for [...] women to succeed in the university, they would have to conform to certain norms
and accept certain disadvantages as normal." Through delicate collaboration, compromise and
contestations, some successes have been chalked. From pre-colonial times to date, Ghanaian
women have utilized these three strategies to get legislation, policies and programmes for
themselves and others notable among which are the passage of the ratification of the Convention
on the Elimination of all forms of Discrimination against women (CEDAW), the creation of
women's desks and centers for gender studies in some public institutions, the passage of the
Domestic Violence Bill into law, and the setting up of the Domestic Violence and Victims Support
Unit (DOVVSU) of the Ghana Police Service.

Conclusion
This article discusses the socio-cultural realities of selected populations of women in the
Ghanaian society through the lens of nego-feminism. The issues explored are relevant for antioppressive social work practice with African women as their experiences help to highlight
strengths, struggles and strategies which practitioners could focus on as they develop
interventions.
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Reflections on anti-oppressive
interventions with young Nigerian
women victims of trafficking in Italy
The numbers of landings of young Nigerian girl victims of human trafficking
from Libya have put the Italian anti-trafficking services in crisis. Reflections are
needed that lead to changes in consolidated approaches on the part of social
services. How can we really help young trafficked minors with the available
public services? What to do to create effective inclusion paths? How to manage
the traumas they have? How to make these young girls truly protagonists of
their own empowerment paths? How to promote a good motivation in adhering
to programs that are "imposed" by the service system? How can there be trust
from someone if they do not give trust first? We tried to respond to these
questions by changing our perspective and listening with open minds to the
young women we met.
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Context
Since 2016 in Verona (a city with more than 250,000 inhabitants of the Veneto region, in the
north-east of Italy) there has been a huge increase in young Nigerian girls being trafficked for
sexual exploitation. Of the many migrant landings from Libya in 2016, there were more than
11,000 Nigerians (IOM 2017). Since their arrival the number of Nigerian prostitutes detected
every night on the streets of Verona increased from less than 30 in 2014 to 120 detected in 2017.
These women/young girls were mainly from Edo State (Okoye-Agwu 2019). In 2015-16, the
European Commission estimates that a quarter of trafficking victims were minors (Save the
Children 2019), but it should be noted that almost always girls declare themselves to be of age,
and many have no perception of being victims of trafficking (IOM 2017) and that indeed the
payment of a debt is considered normal and not exploitation (EASO 2015). From 2015 to 2018,
almost 30 young Nigerian victims of trafficking were identified as minors (some as young as 13
years old) and were placed in protected communities. Proportionally, the number of adults
accessing adult anti-trafficking services also created a kind of saturation in national antitrafficking projects that found themselves having almost exclusively Nigerian women as cleints.
The same was true within government reception devices for asylum seekers who, in addition to
being even more subjected to numbers, did not have specific skills for managing people who were
victims of trafficking and were often used instrumentally by criminal organisations as logistical
support for exploitation.
The huge influx of migrants, especiall young Nigerian girls and the complexity that characterizes
them has put a great deal of pressure on the child protection system and the anti-trafficking
projects, from the objective difficulty of finding structures in which to welcome girls, to the
concrete management of individual projects.

Protection interventions and actions
The social worker of the City of Verona and the cultural language mediator of the NAVe Network
Anti-trafficking for Veneto project (financed by the National Anti-trafficking Plan) jointly took
charge of the situations. The way in which the ministerial social protection and inclusion projects
manage and take charge has shown difficulties in the maintenance of the rules and in achieving
the objectives of helping these young Nigerian women gain some autonomy over their lives. This
is complicated by the limited capacity to adapt and be flexible by the same anti-trafficking
services that risk revictimisng the girls seeking help.
The approach of the aid report is based on unconditional acceptance, the absence of judgment,
the guarantee of a listening space. As a Social Service there was a need to be more effective in the
interventions of the various actors involved in the project to help girls in the creation of
interpersonal relationships of trust, as previous attempts resulting in the failure in helping due
both to limits of intervention devices and to the increasingly complex problems detected (vodoo,
young age, poor literacy, connivance of families of origin with networks of exploitation , poor
motivation, adolescent behavior, trauma outcomes, miscarriages, self-harm, attempted suicides,
hospitalizations, removals, risky and deviant behaviors, unconscious use of social networks).
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Therefore there was a need to question and change approaches and modalities of intervention, in
order to be more effective in the paths of individual inclusion, to change perspective and to put
the real protagonists of the paths of inclusion back at the centre.
In view of the mandate and the indications received by their madams and the networks of
exploitation, girls almost always tend to declare themselves 18 years old to the Italian institutions,
for an understandable distrust they place in public services that they do not know.
In protective measures, after the first action of identifying the victim as a minor, with the help of
the judicial authority to the placement in a protected structure, the appointment of a guardian
and the activation of international family investigations, carried out at the victim's country at her
familyhome by the staff of the international Organization for Migration (IOM) was undertaken. In
particular, these actions facilitate the building of a positive relationship, as these girls often have
an objective feedback that as services they try to take care of them from the knowledge of their
families of origin.
In the approach with these young Nigerian girls, the gender difference of the social worker has
been acted upon (white and male, like many of the clients they met when they were forced into
prostitution): removing this potential obstacle to building the aid relationship can become a
resource through the building of interpersonal trust.

Creating the relationship of trust
It was therefore decided to do a group work between minors and young people of just 18, in
charge of the Social Service. Focusing on unconditional acceptance and self-determination of
people, a group empowerment process has been initiated to accompany young Nigerian victims of
trafficking followed in an anti-opportunity pedagogical path of liberation (Freire 2002 e Dominelli
2015). To the group, named Ubuntu that means "I am because we are" also participated, a
Nigerian girl with a role as a peer educator. Since September 2018, meetings lasting 4-5 hours and
attendance every 6 weeks have been held.
As a choice of conducting activities, it was chosen not to give excessive structuring to the
meetings and to use animation techniques to facilitate an informal climate that facilitated
relations and free expression, trying not to emphasize the differences between the participants
and also enhancing the convivial moments with the lunch shared and prepared by each girl. The
main goal is not to transmit content, but to stimulate a process of maturation and self-awareness.
The message was very clear from the start: "as a public care system we are very much in
difficulties: we need it to be you that will make us understand how to help you better." The girls
thus understood the role of active participation required; at the same time, the challenge for the
Social Service and the reception systems was to get more involved, to restore confidence in girls
and recognize their skills and abilities in self-determination. The themes covered were then those
shared chosen by the girls (life in the community, regularization paths, health, emotions,
interpersonal relationships), they also addressed the involvement of institutional and private
social actors who were invited to participate in specific meetings. In this way the girls were able to
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talk directly with the staff of the Police, staff of the gynecological health area and mental health,
lawyers of the Italian Refugee Council, staff of UNHCR Sweden, IOM, educators of other
communities.). In addition, at the first conference of the Italian Care Leaver Network some girls
participated in bringing the ongoing experience to the University of Trento.
After a year and a half, some initial indicators of outcome are identified: continuity of presence
and active participation in meetings, group climate, interactions between girls inside and outside
the group, creation of closeness and trust towards institutions, holding paths of inclusion,
increased attention, awareness and willingness to put more emphasis on, as well as an increase in
the number of people involved with public health services.
Due to the health emergency related to the covid face to face meeting hve been suspended and
other ways have been sought to keep the group alive, so it has maintained the bond that has been
created individually with the girls and, however more difficult, also with the group, with which
they have experimented some group activities in collective video calls and interactions through a
WhatsApp group.
Factors and attitudes that facilitate active empowerment (or anti-opportunity path):
•

Sincerity and being on the same level while maintaining direct and transparent
communication

•

It is a welcoming and listening attitude without judgment; this facilitates the openness
and account of one's own needs;

•

Confidence, even before asking for it;

•

Knowing how to wait for the timing to trust and empower themselves;

•

Be flexible and accept mistakes, explain and give new possibilities;

•

Do not judge or be influenced by prejudices in order to start from the demands they
bring and strengthen autonomy and personal dignity;

•

To be open to the recognising ethnocultural differences also in the identification of
any personalized and appropriate psychological pathways of care.

While girls still maintain specific problems in their individual paths over time, thanks to the group
dimension that has been started, it facilitates the enhancement of their personal resources and
abilities, as well as the expression of desires and choices of future paths that are not prepackaged. In this regard, in recent years there has also been the ability to organize an assisted
voluntary return for an 18-year-old girl who has applied to return to Nigeria with her newborn
son. Thanks to the organization of government re-entry projects, with additional funding
activated by the City of Verona and the NAVe Project, and thanks to the valuable and active
collaboration of the Nigerian Woman Association (which is based in Verona and Lagos), it has
been possible to design and follow over time this intervention of voluntary return to Nigeria of
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this young mother, and thanks to the support activity of NWA she was accompanied in her
professional retraining and the organization of a new life in Nigeria, safe from risks of retrafficking
or personal safety.
This trial has somewhat anticipated the activities that NWA is carrying out in Nigeria through a
Help Desk in Lagos (and in Benin City), awareness and prevention activities to human trafficking
but also to further interventions to support young victims returning to Nigeria, including from
migrations within Africa. These activities, which started thanks to the INSigHT project
(www.insightproject.net), study activities, networking between non-governmental projects, local
institutions (schools, NAPTIP ) to carry out training and awareness activities in schools and with
local populations towards specific targets most at risk, with the aim of creating the conditions for
people to be more aware of the risks of trafficking and that they can be supported in building
alternatives to being trafficked

Conclusive perspectives
In conclusion, accompanying these young women to be protagonists of their lives with dignity
starting from their own abilities and the strengthening of personal skills can be an action not only
for the recovery from a condition of victim of trafficking (or potential victim), but to become an
active protagonist of their lives, able also to counter and prevent actions of violence and
exploitation on themselves and on other young women, both in the countries starting and
destination. If a reception approach that keeps operators at the same level of proximity leads to
positive relationships on an individual level with these young women victims of trafficking, in
some respects the work to be done is within the institutions and reception structures, which must
accompany a change in the use of methods of intervention aimed at empowerment and the
construction of an anti-oppressive liberation.

References
Dominelli, L. (2015) Servizio Sociale. La professione del cambiamento Erickson pp.330
EASO European Asylum Support Office (2017) EASO Country of Origin Information Report Nigeria Country
Focus, giugno 2017, pp.92 source
Freire, Paulo (2002) La pedagogia degli oppressi Edizioni Gruppo Abele, pp.206
OIM Organizzazione Internazionale per le Migrazioni (2017) La tratta di esseri umani attraverso la rotta del
Mediterraneo centrale: dati, storie e informazioni raccolte dall'organizzazione internazionale per le migrazioni
pp.38 source
Okoye, U. O. & agwu, P. C. (2019) "Why the high figures of sex-work migrants inEdo State, Nigeria?
Considerations for socialwork practice" in Social Dialogue n.20 February/March 2019, pp.56-58
Save the Children (2019) Piccoli schiavi invisibili. I minori stranieri vittime di tratta e sfruttamento in Italia IX
Edizione, pp.62 source
63

Mercy Omozusi (PhD, Fimpd)
Babcock University,
Department of Social Work &
Human Services, Nigeria
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Abstract
For a black woman, the experience of being a woman could not be seen
independently from the experience of being black, but rather from the
interactions between one and the other. In Nigeria being black is not the issue
because Nigeria is a black country but the issue of gender bias against the
women is a big problem. Despite the labor force participation rate gradually
closing up and some improvement in the educational and professional
attainment of Nigerian women, there are obstacles confronting women in the
home, school and workplace. Social workers, as change agents, are to
emancipate and liberate marginalized groups in society. This study examined
gender inequality in Nigeria and the Social Workers role in mitigating this
menace through the feminist approach
Introduction
Women have always been known as the essence of the society, but discrimination and oppression
have narrowed or limited their propensity. Black feminism holds that the experience of Black
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women gives rise to a particular understanding of their position in relation to sex, oppression, and
race (Kelly, 2003; Collins, 2007). In the second half of the 20th century, Black feminism as a
political and social movement grew out of Black women's feelings of discontent with both the civil
rights movement and the feminist movement of the 1960s and 1970s (Collins, 2009).
Globally, gender inequality "discrimination" as of women is most common in developing countries.
Discrimination can happen in clear and simple ways, for example, the norm or notion that children
of a family belong to the father's lineage truly exhibit the universality of the concept of male
privilege (Dickson & Louis, 2018). There are some influential positions only reserved for men
hence the discrimination of women, regardless of gender equal rights (Dickson & Louis, 2018).
Oakley (2001) argued that the history of women's discrimination and oppression emanates from
the human formation where women lost points to males because of biological makeup which it is
argued differentiates between masculinity and femininity.
In most African countries birth of sons is very much welcomed as a future earning member who is
expected to support the parents in old age (Dickson & Louis, 2018). A feminist view claims that
gender discrimination against women reflects poor development in most African countries
because of the patriarchal societies. It creates hindrances in the participation of women in most
fundamental spectrums of the society which include social, political and economic activities
(Shastri, 2014). Discrimination has many faces in different forms even today whereby educated
people think that women have nothing to do in their lives except cooking, house cleaning, and
serving the whole family including the husband and children (Dharagi, 2007).

The feminine gender in Nigeria
Nigeria has the largest population of any
African country, some 162.5 million people.
Of this magnitude 49% are female; some
80.2 million girls and women. So any
discussion about Nigeria's future must
necessarily entail consideration of girls and
women, the role they play and the barriers
they face in making the future (Gender in
Nigeria report, 2012). 54% of Nigerians still
live in poverty and the proportion has
doubled since 1980 (when about 28% were
classified as poor). The averages hide a
context that is worse for women and girls.
Nearly six million young women and men
enter the labour market each year but only
10% are able to secure a job in the formal
sector, and just one third of these are
women (Gender in Nigeria report, 2012).

Fig 1. Gender discrimination. Courtesy:
gemreportunesco.wordpress.com
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In most parts of Nigeria, women are considered subordinate to their male counterparts, especially
in Northern Nigeria based on culture and belief (Abegunde, 2014). It is generally believed that
women are best suited as home keepers (Einwechter, 2016). Feminism in Nigeria has been
attributed to Funmilayo Ransome-Kuti. She supported and fought for women's rights, as well as
for women having a larger impact in the Nigerian government. She was a part of the WIDF
(Women's International Democratic Federation), which helped more women to gain government
positions, furthering what she wished to accomplish with women in Nigeria. One of Nigeria's wellknown newspapers referred to her as "a progressive revolutionary" and "a Pan-African visionary"
(Johnson-Odim, 2016). Historically, feminist movements have tried to push agendas leading to
more gender equality in Nigeria. Among the most known are Federation of Nigerian Women's
Societies (FNWS), Women in Nigeria (WIN), Kudirat Initiative for Democracy (KIND) and Female
in Nigeria (FIN) (Dagunduro & Adebimpe, 2020).
Inheritance practices are patrilineal in Nigeria, land is generally handed down from father to son;
if a man does not have any sons, and his brother, nephew, or another man relative of his lineage
often inherits his property. Daughters do not inherit land from their fathers, even though they are
of the same lineage. The cultural norm is that daughters leave the community in which they were
born when they marry to live in their husband's community. Because wives are under the
responsibility of their husband and family, it is believed that if they inherited land, their husband's
family and lineage would obtain control over it (Tripp, 2004). Women's presumed "inferiority" is
also used to justify discrimination not only at the family level but also in public institutions. This
kind of presumption is internalized and strengthened through the process of socialization such
that both men and women take it as "normal" and "natural" (Kiboro, Gakuru, Misaro & Mwangi,
2014).

Cases of gender inequality in Nigeria
Education
Nigeria has the largest number of out-of-school children in the world. The figures show wide
disparities between States and across communities. 70.8% of young women aged 20-29 in the
North-West are unable to read or write compared to 9.7% in the South-East. Several reasons
explain this: early marriage, early childbirth, poor sanitation, and the shortage of female teachers
(Action Aid, 2011).
Livelihoods and productive enterprise
Though many women (60-79%) are involved in subsistence agriculture and farm activities, men
are five times more likely than women to own land. Women own 4% of land in the North-East, and
just over 10% in the South-East and South-South. Land ownership and land tenure give women
security and provide a key to access other resources and opportunities (Aluko & Amidu, 2006).
Women in formal employment
Income inequality in the formal sector has also grown since 1999. Only one in every three
employees in the privileged non-agricultural formal sector is a woman. Regardless of their
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educational qualifications, women earn consistently less than their male counterparts. In some
cases they earn less than men with lower qualifications (Fatile, Adejuwon & Kehinde, 2011).

Fig 2. Gender pay gap

Politics
Only 9% of those who stood for election in Nigeria's April 2011 National Assembly elections were
women. This is below the global average and well behind South Africa and Rwanda. The lack of
women in decision-making positions may be one explanation for Nigeria's low investment in
sectors that are crucial to human development outcomes, such as health and education (ClotsFigueras, 2011).
Violence against women and girls
Violence against women and girls cannot be ignored. One in three of all women and girls aged 1524 has been a victim of violence. Women who have never married are more likely to have been
attacked than married women. These figures cry out for further analysis. It is vital to understand
the underlying social dynamics and causes of violence (Gender in Nigeria report, 2012).
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The Social worker role in eradicating gender inequality
•

Social work professionals can reduce gender inequalities by facilitating women to
have access to formal education.

•

Social workers can also enhance the capacity of women through empowerment
programs that seek to remove the barriers that work against them.

•

Social workers can further get involved in raising gender awareness through use of
participatory methods of gender analysis such as organizing workshops, mass
meetings, film shows.

•

Social workers can engage in gender training with the aim to show the benefits of
involving both men and women in public life.

•

Social work programmes can focus on the activities in which women participate
directly like programmes and projects for enhancing productivity in agriculture and
livestock sector.

•

Social workers, through research can get data on the rate of sexual and gender
discrimination to identify, understand, and resolve inequities based on gender.

•

Social workers can lobby with legislatures to influence policies that favour gender
equality.

Conclusion and Recommendations
Women are Nigeria's hidden resource, investing in women and girls now will increase productivity
in this generation and will promote sustainable growth, peace and better health for the next
generation. There should be a critical interrogation of sexist interpretations of biblical texts.
Culturally sensitive and practical action steps within the education sector to promote a genderfriendly learning environment and more equitable outcomes are necessary.
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Demonstration by Zaitokukai against Koreans in Japan took place in Tokyo in March 2013. Kurashita Yuki, CC BY-SA
2.0, via Wikimedia Commons
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Intersectionality in Japan Considering the Oppression of
Zainichi Korean Women through the
Lens of Black Feminism
Abstract
This article discusses the reality of the oppression of Zainichi Korean (ethnic
Korean residents in Japan) and their activities in opposition through the lens of
Black feminism. These women are subjected to intersectional oppressions
based on race/ethnicity and gender. However, they are not only victims but also
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powerful agents of activism who act in solidarity with their fellow women. By
incorporating theories of Black feminism into Japanese social work, these
women's experiences can be highlighted. This is not just a matter of
understanding the reality of their situation but rather one of rethinking social
work practice and paving the way to solidarity with Zainichi Korean women and
all others who are subject to intersectional oppression.
Introduction
Since the killing of George Floyd in May 2020, there has been growing concern in Japan and
worldwide about racial discrimination against Black people. The practice and theory of Black
feminism have also come into the spotlight, albeit partially. However, efforts within Japanese
social work to address racial discrimination and gender issues in Japan have been muted. There
has also been little discussion of how to take Black feminist theory and apply it to our own
practice.
The crucial significance of Black feminism is its focus on differences within categories and the
problematization of intersectional oppression. That is, it focuses on minorities within minorities,
such as racial differences among women and gender-based differences among Black people. This
is expressed in the concept of intersectionality, which has not only revealed the situation of those
likely to be socially vulnerable but also encouraged them to become aware of their situations,
develop solidarity, work toward solving problems in society, and empower themselves. In turn,
this knowledge has been incorporated into social work, bringing about change.
Since the beginning of the 21st century, racism has become a serious social problem in Japan, with
social work called upon to respond (Miyazaki 2018: 43). I believe that the knowledge of Black
feminism can be useful in helping social work against racism.

Zainichi Korean (ethnic Korean residents in Japan) women.
During Japan's colonial domination of the Korean Peninsula from 1910 to 1945, many Koreans
were compelled to emigrate to Japan for a variety of reasons, including forced labour. Of these,
600,000 people and their descendants live in Japan today, or even more if we include those who,
for various reasons, have acquired Japanese citizenship. They are one of the most vulnerable
minority groups in Japan. Among Zainichi Koreans, women in particular are subjected to the
intersectional oppressions of race/ethnicity and gender.

Purpose
Through the lens of Black feminism, this paper aims to reveal intersectional oppression in Japan
and provide an overview of the practice against this oppression by those involved. When social
work addresses issues of oppression, it is necessary not only to analyse their structures but also to
listen to the people. This allows social workers to not only understand the reality of the situation
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but also rethink their practice. The paper does not examine Black women's practice itself, but
instead looks at the situation in Japan from the perspective of Black feminism to explore the
possibility of solidarity with people who tend to be oppressed.

Methodology
This article presents results based on a semi-structured interview with X, a Zainichi Korean
woman in her thirties, conducted in 2020, and examines her responses through the lens of Black
feminism. It thus reveals the reality of the intersectional oppression of Zainichi Korean women
and an overview of their practice against it.

Result
(1) Activity Summary
X has been a staff at a human rights NGO for Zainichi Koreans since 2010. The activities of this
NGO can be broadly divided into two categories: (1) protection of the human rights of Zainichi
Koreans and (2) consultations regarding legal issues and everyday life. The former includes
protesting against discriminatory policies, such as the exclusion of Korean schools from the
system providing free high school education and the exclusion of students from the student
support benefit system. With regard to the latter, the organisation provides consultations on legal
issues such as pensions and inheritance, which arise due to the difficulty of proving family
relationships for Zainichi Koreans without Japanese citizenship. The NGO engages in lobbying
and raising public awareness to change these policies.
It also tackles the issues of hate speech and hate crimes, which have been on the rise in Japan in
recent years. For example, specific individuals have been subjected to persistent online hate
speech. There are also an increasing number of inquiries from people who, due to their nationality,
have been treated like criminals when trying to open a bank account. Zainichi Koreans reside in
Japan due to the historical background of Japanese colonial domination. At present, 75 years
after the end of the war, most of them were born in Japan and have spent their lives there. X says
"I think there should be recognition that many Zainichi Koreans live in Japan because of Japanese
colonial domination. It is ridiculous to treat foreign nationality as though they were criminals". She
also says that "it's really painful to be seen as an enemy" despite having always lived as a member
of the same society.
(2) The Situation of Zainichi Korean Women in Japanese Society
X feels that Zainichi Korean women are "targeted by compound discrimination" in Japanese
society. In recent years, the concepts of compound discrimination and intersectionality have
gained recognition in Japan as elsewhere; Zainichi Korean women have consistently struggled
with these issues since World War II.
However, gender differences among Zainichi Koreans are not taken into account, and the
experiences of Zainichi Korean women in Japan tend to be omitted from discourses that focus on
ethnic discrimination in Japan. X said,
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I want to think about the power relations within the Zainichi community, and I am very keen to
highlight the problem. We are currently compiling a collection of cases of harassment of Zainichi
Korean women. In some cases, Zainichi Korean men are perpetrators. If we talk about ethnic
discrimination and sexism in general as separate topics, the difference between Zainichi Korean
men and women, and the difference between Japanese women and Zainichi Korean women will
disappear... Instead, I want to visualise the power relationships that Zainichi Korean women have
with Zainichi Korean men and Japanese women, and to highlight the differences in their positions
and experiences.
Even among women, the situations of Zainichi Korean and Japanese women in Japan are
different. For example, at the structural level, the unemployment and part-time employment rates
are significantly higher for Zainichi Korean women than for Japanese women. X's personal
experience sometimes includes feeling alienated from Japanese feminists. Feminist meetings in
Japanese society have little discussion about compound discrimination. X feels that "they seem to
think that there are only Japanese people in this room". Japanese society as a whole is insensitive
to ethnic discrimination, and feminists are no exception.
(3) Influences of feminism or feminists
When X was at university and graduate school, she engaged in research and activism on the issue
of Japanese military sexual slavery (known as "comfort women"). Based on this experience, she
recalls,
Since my student days, I have been interested in the overlapping issues of ethnicity, gender, and
class, and the human rights violations that occur when these issues are intertwined... even when I
started working for the human rights NGO, I think I had some sense of wanting to consider the
intersectionality of ethnicity and gender wherever possible.
X was a graduate student when she began to study gender theory in earnest. She first read bell
hooks' Feminism is for Everybody: Passionate Politics (2000), when it was introduced to her by an
older student. X says, "It was very refreshing and inspiring, and I still reread it from time to time".
Things like the differences between the experiences of white middle-class women and Black
working-class women described in the book "made me feel that it was much a parallel with the
situation of Japanese women and Zainichi Korean women".
She is also inspired by Black women's movements in other countries, such as the Black Lives
Matter movement. Looking at Black people's feminist and queer movements, she says she
sometimes feels a disparity with the situation in Japan, but "it's empowering and making me feel
that we need to do more".
The connection with the Zainichi Korean women that X works with is a very important part of her
activism. She says, "I learn a lot from my peers" and that the presence of other women has been a
major motivating force in confronting intersectional oppression, making her think about things
she would not have thought of on her own and broadening her perspective.
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Analysis
Respect for diversity is increasingly seen as an important issue in Japanese social work. However,
because the issues are divided into discrete categories, it is difficult to highlight the problems
faced by Zainichi Korean women. By drawing on the perspective of Black feminism, it is possible
to spotlight experiences similar to that of X.
X's story shows that Zainichi Korean women in Japan are subjected to intersectional oppression.
However, they are not only victims but also agents who fight against the difficult problem.
Feminist theory and solidarity of women in similar positions in society are important in their
activism, empowering them.

Conclusion
The Black feminist perspective tells us which voices we should be listening to. Even though social
workers in Japan are working toward support for a diverse range of people, the voices of Zainichi
Korean women are not being adequately heard. Social workers in Japan must listen to their voices
more. We must also reflect on the current state of social work, in which these women's voices are
less likely to receive attention.
This does not mean perceiving these women as new recipients of support. Rather, they must be
used as agents in standing up against oppression, and the nature of social work itself must be
reconsidered. This will enable the practice of social work as a "social collaborative practice", going
beyond the relationship of "those who support" and "those who are supported" (Yokoyama 2020:
4).

References
hooks, bell (2000) Feminism is for Everybody: Passionate Politics, Boston, South End Press.
Miyazaki, Osamu (2018) Exclusion and the Values of Social Work, Tokyo, Social Work Studies 44(3), 43-50.
Yokoyama, Toshiko (2020) Introduction, Yokoyama, Toshiko, Sudo, Yachiyo and Oshima, Eiko eds. Revitalizing
Social Work Practice: The Impact of Feminism and Gender, Tokyo, Heureka. 3-14.
74

Dr. Bishnu Mohan Dash
Assistant Professor, Department
of Social Work, Bhim Rao
Ambedkar College, Delhi, India.

Indianisation/
Bharatiyakaran of
Social Work: A
national mission
towards
indigenising
Social Work
Education in India
The movement for Bharatiyakaran of social work education aims to restore and
reroot India’s culture, traditional practices and wisdom in social work education.
It aims at indigenization, decolonization and contextualization of social work
education relevant to Indian society and culture. It is a national movement
initiated by grass root social work academicians across the country with a
mission to transform and reform social work curriculum, education and research
throughout the country. Social work education in India since its inception in the
year 1936 has mostly remained American Euro centric.
Despite more than eight decades of social work education in India, very few attempts have been
made to make the curriculum indigenous and relevant to Indian society. Of course curriculum
revision measures were undertaken by University Grants Commission, but moreover it remained
Euro centric. Even in the in the past eight decades, there has been very little attempt to explore
India’s indigenous thoughts, traditions and practices from its rich treasure of philosophical texts
and indigenous experiences and there has been a tendency to maintain status quo with regard to
social work curriculum. Due to blind emulation of western knowledge and its unsuitability and
inadaptability in Indian context, Professional social workers in India have remained captive to
euro centricism and the status of social work professionals have become ludicrous. Still we
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experience complete dissonance between the borrowed western alien paradigms, models of
social work and Indian indigenous traditional social service models.
The unsystematic and unplanned introduction of social work as a professional course and
sidelining of India’s indigenous paradigms, practices, the social work professionals have lost their
credibility as professionals. The absolute imported curriculum and obsolete field work practicum
has halted the momentum of social work discipline in India. Due to lack of evidenced based
practice and teaching of unscientific or pseudo-scientific knowledge, social work practioners have
not been able to secure exclusive areas of practice unlike USA and UK. As a result, the social work
profession in India is still struggling for professional status as well as for its identity due to
ineffective and irrelevant social work theories and practice models which is unsuitable and
unadoptable in India’s local conditions. Of course, social workers used to claim themselves as
professionals in India, but the reality is different and the actual status is much known to everyone.
Though it has been too late, but recent developments towards Indianisation/Bharatiyakaran of
social work education seems to be the new beginning to explore and incorporate indic wisdom in
the social work curriculum.
The movement for Bharatiyakaran of social work education has made an attempt to revitalize and
rejuvenate the social work education in India by redesigning the social work curriculum by
integrating India’s traditional practices and emphasizes on reviving India’s traditional social
institutions which has been proved very effective and successful since the ancient Vedic period.
The advocates of Bharatiyakaran of social work education are engaged not only in reframing and
redesigning the social work curriculum, but also working on teaching learning pedagogy in social
work education as well as changing the research agenda. The advocates of Bharatiyakaran of
social work education are continuously engaged in organizing seminars, conferences, workshops,
live lecture series, publication of indigenous literature in social work as well as publication of
articles and research papers in journals, magazines and leading daily newspapers as well as
publication of newsletters. Researches are also being undertaken by the proponents of
Bharatiyakaran on Bharatiyakaran of social work education as well as on areas to explore Indic
indigenous models and experiences.
The newly designed Bharatiyakaran of social work curriculum is used by various universities as
reference syllabus while designing their curriculum. The Bharatiyakaran of social work curriculum
was finalized in a national workshop on Bharatiyakaran of Social Work education organized in
Mahatma Gandhi Antarrashtriya Hindi Vishwavidyalaya, Wardha, Maharashtra. However, before
the workshop, teams were formed to design each and every paper through discussions and
consultations. Around 32 experts were invited for the redesigning of social work curriculum from
different leading schools of social work. During the preparation of designing the curriculum,
sources of indigenous knowledge were identified and incorporated. The Indian Philosophy
‘Vasudhaiva Kutumbakam’ and Sarve Bhavantu Sukhinah’ was the motivational drive while
designing the curriculum. The curriculum has not only expanded the philosophical base of social
work curriculum but also included indigenous social work perspectives of Asian and African
countries. It has also included the philosophical base of Hinduism, Buddhism, Sikhism, Jainism and
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other major religions of India with an emphasis on spiritual social work. Besides that it has
included the rich Indian tested experiences, thoughts and indigenous models of human happiness,
well-being and community development. The Indian concepts of social welfare like dharma,
danam, yagna, punya; purusartha, bhakti etc. has been incorporated in the curriculum. The Indic
social work values, principles, ethics and practices are embedded in the Shastric literature has
been incorporated in the social work curriculum. There has been attempt to include at least thirty
percent of Indic wisdom in each and every paper of social work.
The proponents of Bharatiyakaran are not against Euro centric wisdom, however western Euro
American paradigms of knowledge has also been incorporated in the curriculum in order to have a
balance between Indian Indic wisdom and global standards of social work education. However,
attempts are being made to decolonize the social work education as much as possible. While
indianising the social work curriculum, regional experiences and indigenous innovations in Asian,
African countries which are much more similar to Indian context has been added in the
Curriculum. Besides that the models of various nationalist organizations and spiritual
organizations in social work, Indian indigenous models of sanitation, housing, water harvesting,
community development and rural development has been added in the curriculum. Attempts has
been made to provide linkages between classroom learning and field realities. So, Bharatiyakaran
of Social Work curriculum is a completely inclusive and holistic curriculum. Even faculty members
and academicians are encouraged to undertake research on exploring Indic indigenous
knowledge and ideas which will be applicable, effective in Indian context. The grass root
consensus among social work fraternity in India has evolved towards indigenizing social work
curriculum as well as making it culturally sensitive and compatible with Indian values and ethics as
well as to reject the irrevalent Euro American perspectives in social work.
Ultimately it has resulted as people’s movement to redefine the future course of social work
education in India towards promotion of evidenced based, strength based social work practice.
Efforts are being undertaken by the proponents of Bharatiyakaran/indianisation of social work
education to establish social work discipline as a vibrant and relevant in Indian context. It is not
only relevant for social work profession in Indian context but social work profession as a whole. It
aims to create professional social workers as champions of volunteerism, social service, social
welfare and above all to prepare them to work devotedly by following the Indic social work values
such as dharma, satya, nishtha, upeksha and ahimsha The movement for
Bharatiyakaran/indianisation of social work education in India has ushered a new era of Indian
social work besides giving a new perspective and new direction to Indian social work. It is
comprised of Darshan, Ayurveda, Dharma, Shastric knowledge, Indian spirituality, social
movements in India and Indian models of community development. It has given space for
resurgence of Indic thought and knowledge with an emphasis on ‘swadeshi’ and ‘sarvodaya’ while
indigenizing the curriculum. The Bharatiyakaran social work education is a paradigm shift from
Euro American centric education to Indianisation of social work education.

Dr. Bishnu Mohan Dash is also General Secretary of Bharatiya Samaj Karya Parishad (BSKP), which is engaged in
spearheading the movement for Bharatiyakaran of Social Work education in India.
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Women Interest group
Report, July 2020
Women Interest group: Janet Walker, Carolyn Noble, Davis
McNabb, Helle Strauss, Shahana Rasool, Fran Waugh (co-chair),
Darja Zavirs�
ek (chair)

Dear Colleagues,
The global gender inequalities related to unequal educational opportunities,
payment and gender pension gaps, violence against women, sexual abuse and
harassment, access to health and gendercide, the household and care work
which are un-equally shared among women and men and many other issues,
remain major social work concerns. The current Global Pandemic related to
COVID-19 has further seen the marginalisation of women’s concerns and issues.
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The WIG completed the global research about the present human rights situations on women and
the issues of teaching gender and gender justice in social work educational institutions. The
descriptive analysis has been almost completed and will be soon ready for the IASSW web site.
Fran Waugh and myself wanted to present the content analysis at the Rimini conference but now
we are preparing the results for publishing. As soon as we get the confirmation that the results
will be published, we will put the material on the IASSW web site.
The global lockdown due to the fear of the infection with the Sars-cov-2 brought up new issues
and evidence of gender inequalities. This includes evidence that demonstrates that outbreak
preparedness and response efforts remain largely gender- blind and there is a lack of seeing the
gendered nature of pandemics. The additional pressure on women in providing care for children
and home-schooling and as unpaid carers, the inability of women to continue with their career as
they were again asked to take over household and nurturing work among the relatives and
household- members, need to be addressed. The “labour-of love” phenomenon has been
reinstalled. There are reports on the increased rates of gender-based violence, particularly
domestic and sexual violence, as well as an increase in teenage pregnancies. In countries where
many people died in elders homes, women are the majority. Women also make up around 80% of
the social sector workforce globally, rendering them exposed to the virus as they tackle the
pandemic on the frontlines. The fall out for women will be significant, including the impact of
economic, social and health in-equality.
In the previous WIG meeting, the members suggested preparing a special issue of Social Dialogue
on women; still open is the decision of the editorial work.
The members of the WIG also discussed the possible questionnaire related to the social
workers/social work educators women’s experiences during the lockdown to prevent Sars-cov-2
infection : childcare, mental health issues, support networks, violence, the issues related to
disabled people and disabled children, substance abuse, solidarity and voluntarily work,
networking, community work under restrictions, political social work and so on. One of the
concerns is that the work to collect questionnaires is a very long process and a lot of work is
needed to obtain a representative amount of responses.
A PhD student helped with the descriptive analysis of the on-line questionnaires for what 500
USD was allocated; payment was done in April 2020. Other 2.000USD allocated to the Women’s
Interest group will be used by the end of 2020 for other work related to the global questionnaire
and other gender-related research for social work academic community.
Sincerely,
Darja Zavirs�
ek (chair);
Fran Waugh (co-chair)
11.7. 2020
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